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ABSTRACT

THE BENEFITS OF BIBLIOTHERAPY:
TEXTSETS AND ACCOMPANYING GUIDES
FOR STUDENTS AND TEACHERS

by
Angela Lee Maurina
June 2005
"Books saved him." -Katherine Paterson

In this project, bibliotherapy (the use of literature in helping children cope
with emotional problems or change) was investigated. Its history, with a specific
focus on past and current uses in professional clinical and educational practice,
was researched and outlined. In addition, a review of the psychological social
and emotional needs and development of fourth through eighth graders (early
adolescence) was conducted. A summative argument supporting the use of
bibliotherapy as a tool to meet the specific needs of early adolescents in the
classroom setting was put forward. Limitations were noted. Upon completion of
the research, an implementation guide for educators was created, in which
textsets and accompanying activities were formulated based on research and
research-based criteria. As an addendum, information and criteria selection
advice specific to the needs of the teacher practitioner was included.
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Chapter One

Introduction:
Bibliotherapy, the use of literature in helping children cope with emotional
problems or change in their lives (Pardeck, 1994), is an area of great interest for
many teachers, but has not been extensively utilized within classrooms (A. D.
Collard, personal communication, April 14, 2005). Although an interest in
implementing bibliotherapy in classrooms is becoming more prevalent, (Stamps,
2003), actual implementation of the process exists only minimally and is not
common practice. This lack of usage may be the result of very few teacher and
student-friendly guides to using bibliotherapy. There is research to support the
implementation and effectiveness of bibliotherapy as a means of promoting
psychologically based social and emotional well-being in children. There is,
however, very weak and limited specific guidance for classroom teachers, and
there are no hands-on resources for students. The absence of specific guidance
and research has resulted in the lack in and misuse of bibliotherapeutic
techniques.

Purpose of the Project:
The purpose of this study is to produce a research-based resource
guide outlining bibliotherapy: what it is, how it has been used in the past, and
how it can be used in the classroom by both teachers and students. Because an
increasing number of teachers are taking an interest in bibliotherapy and its use
(Stamps, 2003), it is the objective of this project to further facilitate this inquiry,
leading to greater frequency in effective implementation.
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Scope of the Project:
The outcome of this study is the creation of a useful resource guide which
includes extensive textsets for grades four through eight, categorized by need
and accompanied with guides, for teachers to provide to their students as a
helpful addition to their classroom library. The objective of this project is to place
the powerful tool of bibliotherapy into a user-friendly form, leading to ease of
implementation in classrooms. Within the bibliotherapy guidebook, there is
research that provides rationale for its use, supportive and specific direction for
implementation, and area-specific literature related to bibliotherapy as an
effective classroom strategy. The resource will allow teachers to confidently
provide a safe, healthy outlet through books to students with both usual and
distinct emotional and personal needs.

Limitations of the Project:
This project has the following limitations:
1. Due to a lack of longitudinal studies (Riordan, Mullis & Nuchow, 1996) and
quantitative research (Stringer, Reynolds & Simpson, 2003), bibliotherapy is not
a technique that has been proven as a long-term solution in classrooms.
2. The use of guided and carefully selected books as therapy is a practice that
may elicit skepticism or hesitancy in teachers because of past experiences, such
as negative concern from parents and administrators when presented with new
techniques and strategies for students (Gladding & Gladding, 1991).
3. Teachers and counselors, although encouraged to work collaboratively, have
very defined roles in both their occupations and the lives of their students-there
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is a danger that teachers may cross the line into a "counselor-role"
unintentionally by carelessly or overzealously introducing bibliotherapy in their
classroom. There is a fine balance between providing students with an effective,
personal form of reflective and healing therapy, and becoming too closely
involved in the personal lives of students. Teachers must be aware of this
danger, and take precautions; one such precaution is to refer a student with
severe problems directly to the school counselor or psychologist. Necessarily
specific interventions should be left to counselors (Borders & Paisley, 1992).
4. Teachers may choose not to implement any form of bibliotherapeutic
opportunity for their students at all; some teachers feel it is their job to teach and
that the betterment of the emotional and personal needs of their students do not
fit into their role as a teacher.
5. Because of personal inhibitions or lack of implementation knowledge (i.e., lack
of awareness, or an understanding of the directive but inhibition in
acknowledging personal problems), students may choose not to use the
suggested material.

Definition of terms:
1. Bibliotherapy: The use of literature in helping children cope with emotional
problems or change in their lives (Pardeck, 1994). This does not refer to selfhelp books per se, but in a classroom setting is more often in reference to
realistic fiction, picture books, and a variety of other literature which helps
students in their normal health and development; sometimes referred to as
developmental bibliotherapy (Abdullah, 2002).
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2. Ethnobibliotherapy: Bibliotherapy that specifically uses "works by authors
representing races or ethnic cultures for the purpose of the development of
racial/ ethnic identity" (McKenna, 1999, p.365).
3. Socia/ and emotional well-being: Generally, research has tended to agree that
a "mentally healthy young person" is one who has the ability to develop:
"Psychologically, emotionally, socially, intellectually, spiritually, and one who is
able to: Initiate, develop and sustain mutually satisfying relationships, use and
enjoy solitude, become aware of others and empathize with them, play and learn,
develop a sense of right and wrong, and face and resolve problems and setbacks
satisfactorily and learn from them" (Edwards, 2003, p 4 ).
4. Textset: A set of criterion-based, researched, recommended books grouped
together by subject matter.
Assumptions
In order for this project to be completed and presented to classrooms,
several assumptions must be made: first is the acknowledgement that
bibliotherapy is and can be a valid and effective tool for student coping; second,
that this tool serve as only one of several resources aiding in a child's emotional
and personal progress, specifically when the situation calls for additional
assistance; third, this resource guide must be added to an already-existing
classroom library or placed as a classroom addendum in such a manner that
students will view it as the supplemental resource it is intended to be, not an
admittance of weakness. This parallels the assumption that students will choose
to refer to the text sets and actively use the guides provided. The fifth and final

5

assumption is that the researched curriculum provided will meet the appropriate
social and emotional needs of the intended age group.
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Chapter Two
REVIEW OF RELATED LITERATURE

History of bibliotherapy
Bibliotherapy, simply put, is therapy through books. This particular type of
therapy has been used for decades in numerous psychological methods,
practices and forms, both intentionally and unintentionally (Lanza, 1996). As with
any successful venture, the claims regarding the initiation and founding of
bibliotherapy differ between historical narratives. Research reveals variances in
the origin of bibliotherapy as well as its implementation. According to one
source, a man named Samuel Crothers coined the term bibliotherapy in 1916
(Pardeck & Pardeck, 1998).
Despite the obscure nature of its labeled origin, the powerful effects of
reading have been utilized and acknowledged since ancient times (Blasingame &
Goodson, 1995). With regards to books in general, it has been said, "Literature
is and has been through ages the great medium of thought transference ... In its
depths are reflected joy, sorrow, hope, despair-every emotion that recorded life
has known" (Crosse, 1928, p. 925). These emotions are the literary components
students will identify with and learn from, and they lay the basis for the main
premise and practice of bibliotherapy.
According to extensive research, the basic components of bibliotherapy
were first practiced in the early and mid 1800s by two physicians, Benjamin Rush
in 1815, and John Minson Galt II in 1853. These physicians recommended
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reading as a form of healing to their patients (Ballou, 1995). In 1904,
bibliotherapy was officially recognized as a valid and useful aspect of
librarianship. It was at this time that a partnership formed between psychiatry
and librarianship at a hospital in Massachusetts (Ballou, 1995). This alliance had
implications for future partnerships and relationships in the practice of reading
and healing, with the therapeutic vehicle used at the time taking the form of selfhelp texts.
In the late 1930s the first formalized study was undertaken in which the
use of books (again, primarily self-help) were used in a clinical therapeutic
setting. William C. Menninger used his brother's book, The Human Mind, to
study how mental health problems could be addressed and positively amended
through the use of books. Due to the highly successful and encouraging results,
the Menningers became vocal advocates for bibliotherapy as a strategy in
therapy (Ballou, 1995).
Despite the promising findings of the Menninger study, the use of
bibliotherapy was strictly limited to a narrowly specified treatment plan-i.e., for
alcoholics and certain psychoses with their bibliotherapeutic remediation tool
consisting solely of self-help texts. Following thirty years of limited clinical use,
bibliotherapy experienced a resurgence in popularity. This was triggered in part
by the human potential movement and the renewed popularity of self-help texts
that reemerged in the 1970s and 1980s (Ballou, 1995). As an outgrowth of its
rediscovery, other venues for the use of bibliotherapy began to emerge along
with refined processes and methodologies, namely, the use of realistic fiction as
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a clinical tool for adults, and more specifically the use of bibliotherapy with
younger people (Cohen, 1994). This latter development of bibliotherapy was due
in large part to the research focus on cognitive learning and development in
children, which occurred in the late 1980s (Papalia, Olds & Feldman, 2001 ).
In a 1987 study done by Starker, psychologists revealed that 11.4 percent
of them used some form of bibliotherapy with their patients, 37 .1 percent used it
often, 47.6 percent used it sometimes, 3.8 percent used it rarely and O percent
never used bibliotherapy (Ballou, 1995). Although this study was done
seventeen years ago and is subsequently out of date in reference to current
bibliotherapy practice, the implications are still significant today. According to
Starker, nearly ninety percent of the patients to whom he recommended
bibliotherapy chose to use it for their personal growth (Ballou, 1995). The
general popularity and usage of bibliotherapy has grown since this study. Over
the last decade, the use of bibliotherapy as a cognitive enhancing clinical tool
has expanded beyond use solely in private psychological practice, to use in
classrooms and libraries, and as a tool for informal therapeutic counseling
(Pardeck, 1995).
A study done in 1981 by Schrank and Engels found that after using
bibliotherapy, clients demonstrated positive attitudinal changes, success in
fostering traits of assertiveness, self-development, helper effectiveness, and
therapeutic gain (Riordan et al., 1996). Though there have been some mixed
results in studies because the outcome involved both growth and improvement
as well as stagnation, the use of bibliotherapy and its application continues to
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expand. One of the biggest challenges to assessing effectiveness of
bibliotherapy has been the research designs (Riordan et al., 1996). To date,
there are still very few reliable study results regarding bibliotherapy.
It is further important to note that in 1994, the following statement was
made: "Research on bibliotherapy is in its infancy. The term bibliotherapy is
poorly conceptualized. There are many practice-oriented articles and some
research to test the effectiveness of bibliotherapy, but work has proceeded
without a basic understanding of bibliotherapy from the reader's perspective"
(Cohen, 1994, p.38). Over the past ten years, some studies have been
conducted with regards to bibliotherapy (Cohen, 1994), but still the research on
bibliotherapy, specifically within classrooms, is in its infancy (Riordan & Wilson,
1989). This may be due, in part, to the inability of researchers to quantitatively
and qualitatively show a shift in the perspective of the reader as well as the
reader's personal perspective and focus regarding imaginative literature,
primarily in the form of realistic fiction and picture books (Halsted, 2002).
Another reason for the lack of evidence supporting the effectiveness of
bibliotherapy may be due to the broad and somewhat ambiguous definition of
what purposes bibliotherapy can, should and does serve. Bibliotherapy, its
definition and its strategies, can range from a strict focus on specifically
prescribed self-help books in a clinical setting to a fictional novel informally
recommended by a librarian (Halsted, 2002).
Bibliotherapy has been known by several names: bibliocounseling,
bibliopsychology, biblioeducation, biblioguidance, library therapeutics,
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biblioprophylaxis, tutorial group therapy, and literatherapy, to name a few
(Pardeck & Pardeck, 1998). As noted earlier, the methods of using books as
therapy has been typically found only in clinical psychological settings-today,
the number of professionals utilizing bibliotherapy in the basic sense of
assistance in coping with change is continuing to spread (Pardeck & Pardeck,
1998). Bibliotherapy is currently used extensively in counseling, psychology, and
other areas of private practice. But there is evidence to support the fact that
bibliotherapy is also finding use in the classroom (Stamps, 2003). For teachers,
it is important to know about this technique, how beneficial it can be, and ways to
implement it in the classroom.

The process and methodology of bibliotherapy
According to Pardeck & Pardeck (1998), nearly every literate person, at
some stage in their life, has used some form of literature to increase personal
understanding. Whether it is through escape or through identification, reading
can be a very healing, calming and therapeutic activity (Pardeck & Pardeck,
1998). The basic tenet of bibliotherapy woven throughout the practice and
research is the assumption that through the use of fictitious literary works, "a
person can see how others have responded to emotions such as anxieties,
frustrations, hopes and disappointments, and then apply this insight to real life
situations he or she may be facing" (Donahue & Wong, 2002, p.167). In practice,
"Bibliotherapy is simply a therapeutic tool which provides another vantage point
for approaching the presenting problem" (Nuchow, Mullis & Riordan, 1996). For
children, this casual encounter with a character to whom they can relate may be
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the tool they need for innovating their own solutions to or finding a cathartic
peace with a personal problem or situation.
Furthermore, it must be noted that when used with children in grades four
through eight in an academic setting, "Bibliotherapy underscores the importance
of the student's response to literature. Its focus is typically not on checking the
student's academic skills per se, but on helping individuals recognize, sort out,
and evaluate their emotional responses to the literature" (Donahue & Wong,
2002, p.167). Critical to its use in a classroom setting, bibliotherapy should not
be used with the intent of improving student reading skills. Although this may be
an unintentional byproduct, it is not the purpose of bibliotherapy and therefore
should not be the focus.
Due to the rising usage of bibliotherapy, numerous suggested processes
and systems for effectuating this technique have been constructed. Below are
several of the systems most applicable to teacher and student in-class usage; it
should be noted that regardless of which model used, each stage of bibliotherapy
is equally important and cannot be overlooked (Harper & McFadden, 2003).
Pardeck (1994) proposed a system in which the four stages of
bibliotherapy consist of: identification, projection, abreaction, and catharsis.
Identification and projection entail identifying the child's specific need, and
matching the appropriate book with the child. The child must be able to see
similarities between him or herself and the book character. Abreaction and
catharsis come during and after the actual implementation of the bibliotherapy or
the reading of the literature. These two stages consist of an emotional release
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expressed verbally or nonverbally on behalf of the child, which can lead to insight
and/ or resolution of the problem. These stages allow a child to experience
release and find resolve in a non-burdensome way. By seeing how a character
dealing with a similar problem solves the conflict, the child can then relate the
situation to his or her life, and recognize possible solutions to his or her own
problem (Pardeck, 1994).
In a qualitative, systematic scientific inquiry study conducted by Cohen
(1994) and using these four stages, the results the students reported were:
recognition of self, both explicit and implied, in the literary character; shared
experience or normalization in feeling not so unique in their suffering; validation
in their difficult life situation; and interrelated feelings of inspiration, hope, comfort
and catharsis (Cohen, 1994). The effectiveness and success of this welldesigned model speaks positively for its implementation as well as that of the
following model, which parallels it in several ways.
This identified process of bibliotherapy, designed by Donahue and Wong
(2002), includes the following three phases, rather than the previously stated
four: identification, catharsis and insight. This model is similar to the therapeutic
aspects of the four-stage model, but is easier for persons within an academic
setting to identify with and implement effectively (Donahue & Wong, 2002).
Identification entails the reader establishing a relationship or connection
with the story character. The purpose of this relationship is to expand the
perspective of the reader and help them view their situation from different
perspectives. The further purpose of this stage is to allow the reader to realize
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that his or her situation or problem is not necessarily a unique or isolated one;

(

this stage implies for educators and authority figures in general, that if the
student has a significantly unique or detrimental problem, such as suicidal
tendencies, signs of drug use, or indications of depression, bibliotherapy in the
classroom setting alone is not the best route for the student. Instead,
professional help should be sought. If the student does have a more
commonplace problem or situation and is in fact able to identify with the
character and/ or situation in the book, this has been shown to lessen the chance
of the individual viewing his or her situation in a negative manner (Donahue &
Wong, 2002).
Catharsis goes one step further in the reader's relationship or identification
with the story character. In this stage, the student begins to experience
emotional ties with the character, which leads the reader to a better
understanding of the motives and behavioral options available to the fictitious
figure in the story. This may lead to a release of the reader's emotions, thus
facilitating the reader to look for solutions to the story character's problems.
The final stage in this definitive process of bibliotherapy is insight. It is in
this stage that readers acknowledge the fact that the problems they are
experiencing can also be changed. At this point, the reader is able to analyze
the character and situation, developing an opinion on the actions the character
chose to take in dealing with their problems. It is the hope here that if the
fictitious story character chose a detrimental route for dealing with his or her
problem, the reader will acknowledge this as a negative, and consider what could

(
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have been done better. If the story character chose a feasible and effective
solution, however, it is at this point that the reader can consider how he or she
may also choose a positive measure that may lead to an effective outcome in the
real-life situation. Overall, this will help the reader to analyze his or her own
situations and behaviors; the goal then is that the feelings of control and ability
the reader felt toward the character's situation will transfer to the individual's real
world situation. Thus, "insight may be viewed as maturation from a sense of
helpless submission to that of hopeful objectivity with an expanded repertoire of
behavioral responses to a given situation" (Donahue & Wong, 2002, p. 169). This
model is the foundation for the student activities found in Chapter Four of this
project.
Lastly, the "Six E's" are proposed as another efficient and logical tool for
the implementation of bibliotherapy; this is a method best utilized with nonfiction
or self-help texts:
1. Educate by filling in basic knowledge and skill gaps.
2. Encourage through the reading of inspirational and motivational materials.
3. Empower through reading about goal formation and attainment.
4. Enlighten by reading materials which increase awareness about self and
others.
5. Engage the client with the social world through fiction and other social
mentoring materials.
6. Enhance by reinforcing specific points and life-style changes being addressed
in therapy (Nuchow, Mullis & Riordan, 1996).

15

Although this model needs modification in order to be fully appropriate for
classroom use, it does contain vital and beneficial components that can be
utilized in a given setting. As previously stated, Donahue and Wong's (2002)
three-phase model is the primary basis for the activities provided in this project.

Social/ Emotional conventions of fourth-eighth graders
According to experts, "The emergence of the self is one of the most
fundamental tasks faced by the young child" (Bennett & Sani, 2004, p.29).
Similarly, Maslow's psychological hierarchy suggests that a child's emotional,
physical, and intellectual (academic) needs are all interrelated (Maslow, 1948).
Maslow, a prominent psychologist, professed that in a person's quest for selfactualization, there is a hierarchy of needs to be met along the way; the lower
needs tend to be safety and other fundamental necessities whereas the higher
needs range from love to other intricate elements of being. When one need is
not met, it negatively impacts the progress of the subsequent needs (Maslow,
1948). When a child's emotional needs are deficient, not being met, or are
negatively affected in any way, research shows that as a result, academic
success suffers (Woolfolk, 2004). It is a combined effort of teachers, counselors
and parents to ensure that their students/ children have their basic, and
sometimes even specific, emotional needs met so that they may have a chance
at succeeding both academically and in life. Unfortunately, this need is often not
met nor acknowledged. As authority figures who spend six hours a day with
these children, it the responsibility and obligation of teachers to not necessarily
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counsel children who have special needs, but rather to identify them and
advocate for a solution.
When specific social and emotional needs are not met or identified, these
issues can lead to a variety of problems for the student. These tribulations can
evolve from personal inner struggles that may stay with the child the rest of his or
her life, to intricate manifestations of negativity, which can lead to violent
outbursts. Two extreme examples of special needs that were never
acknowledged or dealt with are the cries for help underlying the Columbine
shooting in April of 1999 and the more recent Red Lake shooting in March of
2005. In both cases, the children responsible had histories of emotional needs
that started small and ended big. The case of Jeff Wiese in particular zeroes in
on such a situation. Jeff, the 16-year-old suspect in the shooting on the Red
Lake Indian Reservation in Minnesota, had a history of emotional needs-his
father had committed suicide during a stand-off with police when Jeff was eight
years old, and his mother was permanently placed in a nursing home as a result
of a drunk driving accident when he was ten (Forliti, 2005). Some friends and
family members reported that Jeff suffered from depression and had
demonstrated signs that he was reaching out for help (Karnowski, 2005).
Although bibliotherapy would not have been a strong enough intervention for Jeff,
it may have been a positive component early in the cycle. The point here is that
if these young people had been given specific interventions for their individual
personalities and situational needs, it could be posited that these two incidences
may never have happened. The objective in classroom bibliotherapy is to
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provide a particular population of children with a vehicle for bettering their
cognitive and mental growth.
For children, the ages of ten to fifteen, the transition into middle school
and the time period therein, also known as early adolescence, is a time period of
great emotional risk (Woolfolk, 2004 ). It is recognized that students at any age
face hardships on a daily basis; divorce, deaths of loved ones, peer pressure,
and other varying diversities. These situations are addressed in the bibliotherapy
guide. At the age range previously mentioned (approximately fourth through
eighth grades), there are even more contributing factors for emotional hardship in
students' lives. These are often related to the onset of puberty, changes in their
adolescent social lives, physical changes, and other age-related milestones
(Balter & Tamis-LeMonda, 2003). There are numerous non-academic influences
and ordeals confronted by students on a day-to-day basis.
Many multidimensional models describing the conceptualization of selfconcept have emerged in the past decade (Donahue & Wong, 2002). This
makes it that much more difficult to pinpoint a single approach that teachers can
use to aid and guide the growth of a positive self-concept within their students.
The self-concept each person possesses will be unique due, in part, to the
varying nature of humans in general as well as the range of situational
adversities faced by each individual. Every person has his or her own set of
experiences, schemata and beliefs which are uniquely different than anyone
else's (Cooper & Ryan, 2000); each element contributes to a positive or negative
self-concept, therefore making it impossible to prescribe one model of self-
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concept development that will be inclusive of all children: "for emotion regulation
in the age range of middle childhood, our theoretical frameworks and empirical
evidence are less well developed" (Balter & Tamis-LeMonda, 2003, p. 241 ).
Theorists have determined that children do begin forming their
individualized sense of self around the age of five (Donahue & Wong, 2002).
When addressing bibliotherapy, this determination has two implications: one, that
educators need to be aware of students' self-concepts from a young age and do
everything possible to ensure a healthy sense of self from this onset; second,
that when a child does reach the early adolescent age range found in fourth
through eighth graders, their current perception of self is the product of up to ten
years of experience and schemata, both good and bad.
Self-concept, in isolation, can be defined as a person's evaluation of him
or herself; a person's self-concept provides an estimate of that person's
emotional well-being. For these reasons, self-concept is an extremely important
construct to understand (Donahue & Wong, 2002). Bibliotherapy is an example
of an intervention approach that has proven to enhance positive aspects, and
deter negative components, in self-concept:
Emotional competence includes understanding one's own
emotional state, discriminating others' emotional states, using a
shared vocabulary of emotion terms, understanding that inner
emotional experience and outer expression are not always the
same, knowing cultural display rules, being able to interpret others'
emotional behaviors in light of personal information about
individuals, being aware of the effects of emotional expression on
others, regulating negative emotions to make them less aversive,
understanding that intimate relationships require reciprocity in
genuine emotional expression, and having emotional self-efficacy.
(Balter & Tamis-LeMonda, 2003, p. 241)
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Through the proper implementation and use of the stages of bibliotherapy, each
deliberated aspect of self-concept development has the potential to be realized.
Further, because each student approaches puberty and the stages of emotional
development at varying times and degrees, it is critical that implemented guides
are comprehensive and extend from fourth through eighth grades, allowing for
flexibility in personal and emotional status as well as reading ability regarding
literary choices.
Paralleling bibliotherapy, a substantive way to aid and address the social/
emotional aspect of students' lives is to provide them with coping tools to
manage their changes and adverse situations. Children today are confronted with
a plethora of unique and varied problems (Pardeck, 1995). These problems are
influencing children at younger and earlier stages of their lives; many fourth
graders today are confronted with a daily choice of whether or not to engage in
sexual conduct, take drugs, and a variety of other cumbersome decisions (T. M.
Maurina, personal communication, April 14, 2005). Because students are
unequipped with the skills or methods to handle these problems, many of the
issues confronting children cause them to become disconnected from the school
system as well as their family structure, if there was one in the first place
(Pardeck, 1995). In general, it is thought that emotional competence, or
emotional intelligence, is just as important in a child's life as intellectual prowess
(Denham, 2003). According to Denham (2003) and Goleman (1997), emotional
literacy is as vital as, and more foundational than, any other type of learning in
relation to creating well-rounded, healthy individuals. Furthermore, it is, and
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should be, the concern of all impacting or influencing groups-teachers,
community workers, social workers, doctors, parents and young people
themselves-to promote the mental wellbeing and knowledge of these early
adolescents (Edwards, 2003). For teachers, this implies that among their
primary concerns should be their students' emotional stability and growth.
With regards to the social health of children, there are three mechanisms
that describe the process of acquiring socialization: modeling emotional
expressiveness, teaching about emotion, and reactions to children's emotions
(Denham, 2003). These qualities are modeled in the fiction and nonfiction
bibliotherapeutic texts provided to children with social-emotional problems and
issues, as well as the guided stages of bibliotherapy. Put simply, "Bibliotherapy
can help young children to understand the benefits of prosocial behavior"
(Denham, 2003), which is a fundamental component to emotional intelligence. It
is becoming more common to see bibliotherapy used in the classroom-today,
increasing numbers of teachers are taking an interest in bibliotherapy and its use
(Stamps, 2003). Bibliotherapy can be generally defined as "the use of literature
in helping children cope with changes in their lives" (Pardeck, 1994). This
definition, in its broadest context, extends to more than application solely for
addressing children's "problems"-bibliotherapy can also be utilized to ease the
transition that comes with everyday change in students' lives.
Ethnobibliotherapy
Cognitive theories regarding the identity and development of youth predict
that when children identify with the particular social category in which they

21
belong, they are better able to identify with members and characteristics of the
given group (Bennett & Sani, 2004 ), thus bettering and refining their emotional
intelligence. This identification and recognition can have both positive and
negative implications. Positively, the identification gives the child a premise with
which they can identify, understand and accept that their place within a particular
culture/ orientation/ group is valid and worthy-"if the individual self is a social
process, the collective self is much more so" (Bennett & Sani, 2004, p. 142).
Negatively, however, this identification may also elicit and formulate prejudices
toward groups not related to or within the particular categorical situation (Bennett
& Sani, 2004). This broad and inclusive goal of social and personal
understanding is the area ethnobibliotherapy addresses. Ethnobibliotherapy is a
subset of bibliotherapy that specifically uses "works by authors representing
races or ethnic cultures for the purpose of the development of racial/ ethnic
identity" (McKenna, 1999, p.365). The selected works have their roots in
particular ethnic and cultural settings, characters and situations.
By using ethnic-based literature in the bibliotherapy classroom, children
are provided with two tools: insight into cultures and ethnicities other than their
own resulting in an appreciation and acceptance of diversities; and an
understanding of their own culture and ethnicity resulting in positive identification
and a sense of belonging and self (McKenna, 1999). Furthermore, it has been
predicted by the U. S. Census Bureau that by the year 2020, at least 38% of
people under the age of eighteen in the United States will be from non-white
ethnicities, i.e., African American, American Indian/ Alaskan Native/ Pacific
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Islander, Asian American, and Hispanic (Schliebner, 1992). Because these
particular populations have historically been represented at the bottom of the
economic and social order, minority adolescents representing these groups are
specifically and statistically at a greater risk of being identified as having
psychological disorders and behavioral problems; "Not only are children growing
up in minority families exposed to different family structures and dynamics,
school and neighborhood experiences, and community responses than children
from mainstream Anglo families, but they also must cope with socioeconomic
realities and barriers that profoundly limit their opportunities and negatively affect
their normal development and mental health" (Ho, 1992, p.8). As this population
increases, it is clear that there is a need for educational and therapeutic
interventions that are culturally relevant and responsive to this population
(Schliebner, 1992), thus the inclusion of ethnobibliotherapy as an element
application is critical.
Today, twenty-three of the twenty-five largest school districts in the United
States have a non-white majority in their student population (van Kleeck, Stahl &
Bauer, 2003). This statistic indicates that educators' curriculum implementation
as well as their attitudes and perceptions must begin addressing the unique
needs and diverse backgrounds of their students. This pertains to all academic
subjects; however, with regards to reading and writing, the potential for more
effective and in-depth ethnic and cultural studies and understanding is more
likely to occur than in other areas like science or math. Furthermore, "emerging
ethnographic and sociolinguistic work has caused a shift in thinking toward the
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view that reading and writing are not just a set of cognitive/ linguistic skills, but
complex social practices" (van Kleeck, et al., 2003, p. 204). These complex
social practices can be positively manifested through the use of bibliotherapy to
help individual and group moral, social and ethical advancement.
Research has shown that the development and perpetuation of ethnic and
cultural stereotypes are created by learned biases and narrowly constructed
methodology (Grant & Sleeter, 2003). By providing students with an array of
ethnic perspectives, their constructed methodology can be greatly broadened,
corrected and refined, resulting in growth in their overall understanding and
appreciation of all cultures, including that to which they belong. The goals of the
multicultural educational approach, as defined by Grant and Sleeter (2003) are:
"to promote an understanding and appreciation of cultural diversity in the United
States, to promote alternative choices for people, with full affirmation of their
race, gender, disability, language, sexual orientation, and social class
background, to help all children achieve academic success, to promote
awareness of social issues involving the unequal distribution of power and
privilege that limits the opportunity of those not in the dominant group" (Grant &
Sleeter, 2003, p. 200). Ethnobibliotherapy, and bibliotherapy in general, align
very specifically with, support and advocate for, these fundamental goals.
The information attained from the ethnobibliotherapeutic aspect of
research indicates that when applied it can serve as a very powerful tool in
furthering this cause of acceptance and understanding of diversity: "information
dispels misconceptions and clarifies misunderstanding; prejudice and fear
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decrease" (Lewis & Doorlag, 2003, p. 144). The impact and capacity of
bibliotherapy extends from emotional and personal understanding to social and
cultural empowerment.
Ultimately, "The development of a sense of self is a complex process for
all children" (Donahue & Wong, 2002, p. 33). It is this sense of self that
bibliotherapy attempts to address in students. It recognizes that effective and
comprehensive development demands more than just literary identification, and
can serve as a core tool for growth that can assist particular children in
developing their sense of self. More particularly, "the last decade of research on
self-concept has changed our understanding of the structure of self-concept and
its relationship to self-esteem" (33, Donahue & Wong, 2002). This connection
between self-concept and self-esteem is co-relational and interdependent; when
one gains improvement, so does the other, thus making it a paramount goal for
teachers to assist in the positive growth of both.

Benefits of having bibliotherapy in the classroom
As stated previously, research indicates that all areas of mental and
emotional health have an impact, whether it is positive or negative, on cognitive
and academic growth. Research has shown that one in five children and young
people, at some point in their school career, will suffer from clinically defined
mental health problems (Edwards, 2003). It is important to note, then, the ways
in which bibliotherapy has a positive influence on the affective, behavioral, and
cognitive realms of student growth. Broadly, "children's literature is an excellent
vehicle for introducing transition issues and teaching life skills" (Rader & Sittig,
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2003, p. 6). Affectively, it provides an avenue for the release of pent-up
emotions that may have previously prevented personal growth and interpersonal
engagement. Behaviorally, the principle characters in bibliotherapeutic texts may
model proper and appropriate ways of relating in specific situations. On a
cognitive level, research has shown that participants may learn strategies
through relational insight for approaching solutions to given problems (Gladding
& Gladding, 1991 ).
Bibliotherapy, seeking therapeutic effects through literature, has shown to
be a methodological resource for developing coping tools in both teachers and
students. Children in early adolescence, ages nine through fourteen, present a
wide range of reading interests, abilities, and perceptions. As a result, the
bibliotherapeutic literature must be comprehensive and diverse as well as
appropriate for reaching the hearts and minds of fourth through eighth graders.
Further support for utilization of bibliotherapy in the classroom emanates from
theories positing that emotion knowledge or emotional intelligence (a level of
emotional competence) early in life often predicts later social functioning for
children (Goleman, 1997). One area of such competence is in childrens'
interaction and social acceptance by peers specifically in academic and social
settings, i.e., the classroom (Denham, 2003). Thus, the higher a student's level
of emotional intelligence, the likelihood of their higher later social functioning.
Furthermore, there is a progression of emotional intelligence that parallels
psychologist Lawrence Kohlberg's theory of moral development. According to
Kohlberg, children in early and middle adolescence are, or have the ability to be,
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capable of understanding higher moral principles (Papalia, Olds & Feldman,
2001 ). These higher moral principles and their psychological stages parallel the
connections made in the process of bibliotherapy when utilized by students in a
classroom setting. This aligns also with the broader goal of American public
schools to produce good citizens; it is the responsibility of an educator to "strive
to help each student realize his or her potential as a worthy and effective
member of society" (NEA, 1975, p. 1). Through the psychological, personal and
sometimes abstract concepts gained from bibliotherapy, students in early and
middle adolescence have the potential to make leaps and bounds in their
emotional intelligence (Papalia et al., 2001 ). These insights may be the sounding
board from which introspective growth can occur.
Most healthy young people have developed fairly sophisticated techniques
for sustaining their mental and emotional wellbeing at times of stress (Edwards,
2003). For those who haven't, or who struggle with developing these techniques,
and with the goal in mind of producing said healthy young people, bibliotherapy
can play a large role in the development and security of their emotion knowledge
as well as the onset and development of young peoples' introspection, relevance
and empathy; components of emotional competence addressed and furthered by
the practice of bibliotherapy (Papalia, et al., 2001 ).
Bibliotherapy used in the classroom is "the right book for the right kid at
the right time" (Trejos, 1999, p. 1). It takes a distinct and appropriate literary
match for the student to attain projected results. The broad range of suggested
bibliotherapeutic literature opens a wide window for students to pinpoint which
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text will match their reading preferences as well as the specific problem to be
addressed. At a cognitive level and literary continuum stage, students in fourth
through eighth grades are capable of deciding which book(s) to select (Hill,
2001 ), thus leaving the teacher as a facilitator rather than hand-holder in the
bibliotherapy process.
It is essential to recognize the varying ways of utilizing bibliotherapy, as
well as different terminology in defining the method. For classroom
implementation, the use of "reading bibliotherapy" is recommended over
"interactive bibliotherapy" (Cohen, 1994); "reading bibliotherapy" involves only a
reader and reading material, with offered guidance but no required therapy or
guided discussion (Cohen, 1994). Utilized singularly, "reading about the
thoughts and life situations of others has long been one of the human forms of
healing, education, and prevention" (Ballou, 1995, p. 55). It must be reiterated,
however, that in-class reading bibliotherapy is not enough in dealing with severe
mental and emotional situations; students who display signs of either must be
referred to a counselor or psychologist.
The main premise and foundational component of the practice of
bibliotherapeutic classroom techniques is that students can vicariously learn
through the actions of a fictitious character, and the realistic but safe experiences
that character goes through: "by allowing entrance into other worlds, it makes
living in the everyday one more tolerable. The data suggest that 'books are an
escape, certainly; but for that reason they are also therapy for living"' ([Salwak,
1999], Toyne & Usherwood, 2002, p. 35). Books are an excellent resource for
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providing insight into a child's present problems, and can serve as a further tool
for verbalizing their thoughts and feelings.
Research indicates that reading about others who have experienced
similar problems results in troubled children feeling not so alone or different, and
may lead to the application of gained knowledge in order to find solutions to
presenting personal problems (Pardeck, 1994). Further, literature in general has
long been recognized as having overall therapeutic value (Lanza, 1996). A
further beneficial element of bibliotherapy revolves around the power that books
can have when they are tailored and matched to a specific child's wants, needs
and desires-the book(s) allow that student to escape from the world, and give
them the personal power to help them deal with the multitude of problems they
face (Stamps, 2003): "It [bibliotherapy] is seen as offering guidance in problem
solution; facilitating developmental progress; offering information about
situational, environmental, and topical issues; and providing for dynamic
interaction between the client and the material read. Bibliotherapy can be useful
in ... addressing numerous concerns" (Ballou, 1995, p. 55). It is the information
gained from a well-selected book that may be the turning point for a student in
addressing and remediation of his or her personal identification and growth.
Respectively, educators utilize books in nearly every pedagogical venue:
to educate students on places they may never go, and show them things they
may never have the opportunity to see (Stamps, 2003). As givers of knowledge
and facilitators of learning, it is important for teachers to provide children with
methods of utilizing books in their personal, social, and emotional education, not
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just academic gains. Bibliotherapy is a "child-friendly," noninvasive method that
utilizes reading, which is a contextual method familiar to students (Strang &
Sullivan, 2003). Thus we can combine a familiar technique with a new context
for personal learning; "a support person such as a teacher, parent, or therapist
can help individuals process the book and gain insight into their behavior"
(Donahue & Wong, 2002, p. 167). With the suggestions and assistance of an
educator, bibliotherapy can provide yet another positive and individualized venue
for student growth and development.
The significant role self-concept plays in a child's happiness and life
satisfaction is well known; likewise, the influence of self-concept in academic
achievement has also been proven: "Bibliotherapy has been shown to enhance
self-concept, change attitudes toward reading, and enhance writing and reading
skills" (Donahue & Wong, 2002, p. 182). There are five specific mediums that
may be used for conducting self-conceptual bibliotherapy with children: works of
fiction, nonfiction biographies, self-help books, fairy tales, and picture books
(Pardeck & Pardeck, 1998). Realistic fiction and picture books are the primary
forms of literature found in classrooms. Other relevant genres may be applicable
as well; overall, "bibliotherapy is an interesting, diverse, and potentially powerful
method ... it can be employed on many levels and in every school grade"
(Gladding & Gladding, 1991, p. 12). The diverse nature of bibliotherapy as a tool
increases its applicability to the diversity of today's students.
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Limitations of using bibliotherapy in the classroom
As with any strategy or technique utilized in the classroom, bibliotherapy
also has its limitations and cautions. The most prominent limitation existing with
the use of classroom bibliotherapy centers on the individual personalities of the
students (Gladding & Gladding, 1991 ). The projection the student exhibits on the
story character may sometimes reinforce previous perceptions and solutions,
even when presupposed views are negative. In addition, the student may simply
discount the actions of the characters, or utilize the story character's detrimental
behaviors as personal scapegoats. Further limitations and cautions may be:
failure of the student to recognize him/ herself in a character; fatigue or overimplementation of the resource; unhealthy flights into fantasy; and defensiveness
or denial (Gladding & Gladding, 1991 ). It cannot be overemphasized that if a
child is demonstrating warning signs of depression, violence or withdrawal, he or
she should immediately be referred to a counselor or psychologist; it is the legal
right and privilege of the student to always be given the proper form of
intervention (Fay & Funk, 1995).
In summary, one of the greatest challenges for educators today is
attempting to encourage students to make "sound choices among the unlimited
possibilities while avoiding excessive interference" (Johnson, Dupuis, Musial,
Hall & Gollnick, 2002, p. 114). Bibliotherapy can serve as a less intrusive but
potentially profound intervention and prevention tool for educators to present to
students.
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Chapter Three
DESIGN OF THE PROJECT
The purpose of this project was to provide a bibliotherapy guide for
classroom implementation, to be used by students in grades four through eight.
PROCEDURES
The following is a description of how this project was created, its
development over time, the ways in which it can continue to be developed, and
implementation procedures.
CREATION OF THE PROJECT
The focus of this project came about through, and evolved from, my deep
love of literature, human growth, and learning. This project also parallels my
belief that "literature is valuable in itself and for itself, that children and young
people will respond to it and enjoy it if they are not prevented from doing so, and
that reading and sharing stories is one of life's great pleasures" (Lundin &
Cubberley, 1995, p. 109). I have worked with nearly all ages, ethnicities,
genders and backgrounds, and from my personal experiences I feel that there is
a need for more opportunity for personal growth within the classroom. I was
introduced to the concept of bibliotherapy, and the general idea of therapy
through books, several years ago in one of my university classes. It was at this
time that I introspectively realized I have used bibliotherapy since I was a young
girl; I was in and out of the hospital all my life-my escape, catharsis and ability
to deal with my given situations came to me primarily through the books I read, in
particular, Matilda by Roald Dahl. Now, as a teacher with a focus on reading, it
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was my hope in the creation of this project to provide students with a wellcompiled, comprehensive guide to therapeutic book reading, whatever their
situation might be.
DEVELOPMENT OF THE PROJECT
The development of this project began with the identification of a purpose,
followed by an in-depth review of the literature. In this review of literature,
bibliotherapy was explored in its past use and research, as was its potential
compatibility in the classroom. The following topics are addressed in the review
of the literature:
I.

The history of bibliotherapy

II.

The process and methodology of bibliotherapy

Ill.

Social and emotional conventions of children in grades four through
eight

IV.

The benefits of having bibliotherapy in the classroom

V.

The limitations, or cautions, of using bibliotherapy in the classroom
Next, a criteria guide was created for part one of the actual bibliotherapy

guide. This research-based criteria handbook is included as part of the project
with the intent and purpose of giving teachers criteria to follow as they add
additional books to the comprehensive, student-useable guide in the future.
The next, and most substantial aspect to this guide is the inclusion of the
textsets themselves. These textsets are subject-specific, and address those
subjects typically most pertinent to the lives of students in grades four through
eight. Each book included in the guide was chosen based on its addressed
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subject matter(s); is annotated and the location of its findings referenced; and as
a whole, is user-friendly for students in a classroom setting.
The following section of the bibliotherapy guide contains suggested
worksheets/ activities that students may use to assist their venture into the
book(s) they have selected from the bibliotherapy guide. These activities are
also research-based with a focus on multiple intelligences (Gardner, 1997), and
created with a focus on the actual three-phase process of bibliotherapy;
identification, catharsis and insight (Donahue & Wong, 2002). Although these
worksheets are optional for the students to use, they are creative, eye appealing,
and relevant to (can be paired with) any book chosen from the guide.
The final aspect of this guide is to be taken out as a teacher module. This
letter to teachers explains where to look for the compiled research and specific
justification for implementing this guide, as well as steps to take before their
students explore the books and/or utilize the worksheet activities.
IMPLEMENTATION OF THE PROJECT
This project was designed as an additional resource to an in-class library
in a fourth through eighth grade classroom. Because most of the books
suggested in this guide will not already be in the teacher's personal library, the
guide can also simply stand alone in the classroom as a tool for students who
may utilize other sources for their reading-Le., public libraries, the school
library, book orders, book stores, or other literary venues. Each book gives the
title, author, and a brief description of the contents; students may use this book
information to indicate what books they should select and seek out. The guide
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itself, and the books suggested, give students an outlet and tool for
understanding and dealing with personal issues they may be experiencing. The
guide provides teachers with an opportunity to indirectly assist students in
improving their mental and emotional well-being, thus creating a healthier and
better-balanced overall classroom environment.
It is recommended that in-class bibliotherapy be implemented in the form
of individual or small group use, with one-on-one teacher and student
communication occurring when necessary. If the educator desires whole-class
bibliotherapy, it is then recommended that collaboration occur between the
teacher, counselor or psychologist, and administrator.
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Chapter Four
PROJECT
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PROJECT
TO BE SEPARATED FROM CHAPTERS ONE THROUGH THREE
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INTRODUCTION
The purpose of this guide is to provide a bibliotherapy guide for
classroom implementation, to be used by students in grades 4-8. This tool
contains a research-based criteria handbook which gives teachers guidelines to
follow as they, in the future, add additional books to the guide, or choose to place
selected books in their personal library. The criteria manual is not meant to be
included for student use; it is primarily for teacher knowledge.
The main component to this guide is the compilation of textsets. This
section and the next, the worksheets/ activities, are the two components to be
placed in the classroom for student use. These textsets are subject-specific, and
address those areas typically most pertinent to the personal, social and
emotional lives of students in grades four through eight. Each book chosen gives
reference to where more information can be obtained; because of the sheer
number of books included, all were not read in completion. However, a review,
rating and summary of each book was read and the content screened for quality
before including it in the guide, and each annotation (summary) presented in the
guide is originally written from the summative review of the given information.
Therefore, the responsibility for choosing to place selected books in the teacher's
personal in-class library lies in the hands of the teacher. The textsets are
alphabetized by title, include the author and a brief annotation, and are userfriendly for students in a classroom setting. Each book included in the guide is
contemporary with the exception of a very few selections. The few included
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books that date back farther than 1980 were put in the guide because of their
exceptional literary merit and applicability to the guide's purpose.
The next section of the bibliotherapy guide contains suggested
worksheets/ activities that students may use to assist their venture into the
book(s) they have selected from the bibliotherapy guide. These worksheets are
also research-based with a focus on multiple intelligences (Gardner, 1997).
Their use by students is optional and they are general enough to be relevant to
any book the student may have chosen from the guide.
The final aspect of this guide is to be set aside as it is addressed to the
teacher. This letter to teachers explains where to look for the research and
justification for implementing this guide, as well as steps to take before their
students explore the books and/or utilize the worksheets.
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CRITERIA HANDBOOK
To be used in selecting bibliotherapeutic literature
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CRITERIA HANDBOOK
Below are listed the basic criteria to be utilized in the process of further
developing the bibliotherapy guide. These criteria are formatted for teacher
usage in adding books to the guide and choosing books to be used with the
intent of bibliotherapeutic results. It should be remembered first and foremost in
choosing literature for children, that the "evaluation of a particular book for a
particular child involves an understanding of both literature and the background
and development of the child as a reader" (Huck, Hepler & Hickman, 1993, 37).
It takes a well-thought-out combination of knowing quality literature as well as
knowing students' needs in order to provide them with the most effective literary
tool. Following are the three main areas of focus to be noted while selecting
specific books. These criteria are outlined in such a way that teachers may use
the methodology in selecting additional books to add to the guide.
1. The book must be age/ maturity-level appropriate in content.
2. The book must be reading level appropriate.
3. The main character of the book, or character with which the child is
expected to make the identification, must be realistic and believable.
Likewise, the setting, supporting characters, and plot itself must be well
written.
1: There are several factors that make a book age appropriate for a child's
maturity level. Most important, the nature of the content itself must not be too
advanced. Likewise, the content should not be controversial to the extent of
evoking parental or administrative concern. This factor is difficult to consider
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when choosing books for bibliotherapy; oftentimes the topics that need to be
addressed are themselves controversial. However, broadly controversial aspects
to be avoided include swear words, graphic sexual or violent descriptions, or
things of this nature. It is recommended that the teacher personally read all
books he or she chooses to include within the actual classroom library as well as
those added to the bibliotherapy guide.
2: There are a variety of ways to determine the actual reading level of a
book. This is an important factor in selecting books; if a book is at a level too
advanced for a child, the child may become frustrated and stop reading.
The easiest and quickest way to determine the reading level of a book is
to look on the back. The age for which the book is recommended is typically
printed in the following ways: Some books might say RL5 for Reading Level 5
(grade 5), or RL5.9 for Reading Level 5.9. Other designations might say 007-009
for ages 7 to 9, or 0812 for ages 8 to 12 (Reading Levels, 2005).
A second way of determining the reading level of a book is to consult a
reference list. One example would be an AR, or Accelerated Reader, guide,
which indicates both the reading level of the book as well as the program points
for each book (AR Book Guide, 2002). Any other school-mandated reading level
guides would also be appropriate for judging the level of a book.
If neither of these venues provides the reading level of a particular book, it
can be determined by hand. The readability graph developed by Edward Fry in
1977 is a quick and simple readability formula (Vacca & Vacca, 2005). To begin,
choose three 100-word samples from the book you have selected. Make sure
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the samples are prose, not dialogue. Within the 100-word sample, count the
number of sentences. Record this. Using the same 100-word sample, count the
number of syllables. Then graph the number of sentences versus the number of
syllables in the 100-word sample to obtain the grade level (Vacca & Vacca,
2005). Below is an actual graph to chart your findings and conclude your results:

Fry Graph tor estfmat.Ing Reading Ages(p'adefevei)

2

-

'

'
7,
8

,-

(Fry, 1977)

Third, the books themselves must be of high quality. While there are
several factors that indicate the quality level of a book, one way to ensure quality
is to select award-winning books. For children's books, international awards are
the H.C. Andersen Medal and Phoenix Award; Canadian Awards include the CLA
Book of the Year and Governor General's Awards; United States Awards are the
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Newberry Medal and Caldecott Medal; British Awards consist of the Carnegie
Medal and Greenaway Medal; Australian Awards are Book of the Year (Older
Readers) and Picture Book of the Year; New Zealand Awards include the Esther
Glen Award and NZ Post Children's Book Awards; Children's Choice Awards are
the Young Reader's Choice Award and the I. & J. Black Award; there are also the
Best Books of the Year Lists published by the American Library Association, the
Notable Books for Children list, and the ALA Book Awards, all compiled by the
American Library Association (Brown, 1997). Books that hold these titles have
been selected because they exceed a particular level of quality, guaranteeing
them to be a great addition to your library.
If selecting the book based on a personal reading, there are some
essential criteria to keep in mind. The Reference and User Services Association
(RUSA) publishes a Notable Books List on a yearly basis. These Notable Books
are chosen for and at the level of adults, and are selected through a stringent
process, with a variety of criteria utilized in the process. In the process of
selecting books for their twenty-five item list, the RUSA requires that each book
possess at least one, and preferably more than one, of the following criteria: the
book must possess exceptional literary merit, expand the horizons of human
knowledge, make a specialized body of knowledge accessible to the nonspecialist, or promise to contribute significantly to the solution of a contemporary
problem (Notable Books, 2005). These techniques, although specified for adult
books, similarly parallel the qualities necessary in a bibliotherapeutic book for
adolescent and preadolescent youth.
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Furthermore, the criteria that the American Library Association (ALA} and
the Association for Library Service to Children (ALSC) consider in their selection
process for the Newberry winners each year are as follows: interpretation of the
theme or concept, presentation of information including accuracy, clarity, and
organization, development of a plot, delineation of characters, delineation of
setting, and appropriateness of style (ALSC Board, 1978). It should be noted,
however, that "because the literary qualities to be considered will vary depending
on content, the committee need not expect to find excellence in each of the
named elements. The book should, however, have distinguished qualities in all of
the elements pertinent to it" (ALSC Board, 1978). For bibliotherapy in young
adult realistic fiction as well as any other chosen genres, this implies that the
book must parallel the underlying goal-to pair well with the needs of the child for
whom the book is intended. Some additional criteria that the ALSC recommends
while selecting reading material are the overall excellence of presentation for a
child audience, overall literary quality and quality presentation for children, and
that the book itself should be able to be viewed and considered as a contribution
to literature (ALSC Board, 1978).
In this bibliotherapy guide, picture books are included in addition to the
fiction and nonfiction novels. The inclusion of such literature is based on the
proven catharsis and therapeutic value that can be obtained through viewing,
identifying with, and critiquing art, specifically in the form of book illustrations. It
has been shown that the artistic component accompanying the content in
bibliotherapy-appropriate picture books may serve to reach a higher, and more
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diverse number, of children (Dunn-Snow, 1997). For selecting picture books to
be added to the guide, the criteria utilized by the ALSC for the yearly selection of
the Randolph Caldecott Medal are as follows: The "excellence of execution in the
artistic technique employed, the excellence of pictorial interpretation of story,
theme, or concept; of appropriateness of style of illustration to the story, theme or
concept; of delineation of plot, theme, characters, setting mood or information
through the pictures" (ALSC Board, 1978, p. 1).
The criteria explored above are recommended for teachers to follow as
they add to the bibliotherapy guide and purchase recommended books in the
guide to add to their in-class library.
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TEACHER LETTER
Dear Teacher,
This guide has been created with the sole intention of serving as a tool for
the betterment of your students. It is my belief that books heal, and that they can

serve as an outlet, reflective tool, and amazing source of power for both children
and adults alike. The justification for utilizing bibliotherapy and the ins and outs
of the process are outlined in detail in the review of the literature that
accompanies this guide.
As your students use this guide and read the literature recommended
within, there are a few responsibilities that you must heed as an educator. First,
it is essential that you conference with your in-school counselor or psychologist,
and let him or her know about the bibliotherapy guide. Allow your counselor to
review the guide and give you any suggestions or advice that may be helpful for
your particular group of students. Inform the parents of your students of the
guide, and invite them to contact you with any questions or follow-up concerns.
Inform also your administrator of your plan to implement the bibliotherapy
guide-make sure you have his or her approval before actually adding it to your
classroom.
Make sure you are familiar with the guide. Mark any of the books you
already have in your personal class library, and make sure your students have
access to the school and public libraries so they may have fair and equal access
to the rest of the books suggested in the guide. Most importantly, make sure you
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know your students well enough and are truly dedicated to their self-growth
before providing them with this tool.
Finally, be sure to follow through with the implementation of the guide.
Require that your students share their completed activities with you, a parent or a
counselor, as their responses may indicate more serious issues to be addressed.
Thank you for your commitment to the most challenging and rewarding of
endeavors. Best of luck!

With much love and warmest of wishes,
Angie Maurina
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BIBLIOTHERAPY GUIDE:
Annotated Textsets

TO BE REMOVED AND PLACED
SEPARATELY AS A CLASSROOM
RESOURCE FOR STUDENTS
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BIBLIOTHERAPY GUIDE
Instructions
Annotated Textsets:
The categories of books (annotated texsets) are meant to be
used according to whichever category you, the student, are interested
in reading about. The books are organized alphabetically by subject
(Abuse to Shyness) followed by the ethnobibliotherapy section, which
covers books written by and about people in various cultures. Each
book has the title, author and a brief description. So ... turn to a
subject you are interested in, and select a book! Enjoy!
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BIBLIOTHERAPY GUIDE
Annotated Textsets
ABUSE
REALISTIC FICTION:

Forged by Fire
By: Sharon Draper
When Gerald's rnotheris taken from him, he goes to live with his
favorite aunt. A brutal stepfather with a temper makes his life
miserable (The Seattle Public Library, 2005).
The Pinballs
By: Betsy Byars
Three children between the ages of twelve and eight find themselves
newly placed in a foster home. One has been abused, one is in a
wheelchair, and one has never attended school. As they get to know
one another, they learn about life, society, and what it's really like to
be a foster kid (Huck et al., 1993).
The True Colors of Caitlynne Jackson
By: Carol Lynch Williams
When two sisters are left by their abusive mother, they set out on a
journey to find their grandmother (Amazon Books, 2005).
Undercurrents
By: Willo Davis Roberts
While dealing with her new stepmother, Nikki is confronted with an
event from her past that she is trying to keep secret (Amazon Books,
2005).
You Don't Know Me
By: David Klass
Fourteen-year-old John creates alternative realities in his mind while
trying to deal with his crush on a classmate, problems at school, and
his mother's abusive boyfriend (The Seattle Public Library, 2005).

ADOPTION
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PICTURE BOOKS:
Allison
By: Allen Say
Through trying on a kimono and befriending a stray cat, Allison
comes to find that there are many ways to create a family (The
Seattle Public Library, 2005)..
Emma's Yucky Brother
By: Jean Little
Emma finds out how hard it is to be a big sister when her family
adopts a 4-year-old boy named Max (The Seattle Public Library,
2005).
I Love You Like Crazy Cakes
By: Rose A. Lewis
A woman describes how she went to China to adopt a special baby
girl. Based on the author's own experiences (The Seattle Public
Library, 2005).
Jin Woo
By: Eve Bunting
After Davey's parents adopt a new adopted brother from Korea, he
realizes his parents still love him, and decides that having a baby
brother will be fine (The Seattle Public Library, 2005).
Journey Home
By: Lawrence McKay, Jr.
Mai accompanies her mother on a journey from the U.S. to Vietnam
to search for her mother's birth family (The Seattle Public Library,
2005).
A Mother for Chaco
By: Keiko Kasza
A lonely little bird goes in search of a mother and finds one where he
least suspected (The Seattle Public Library, 2005).
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A New Barker in the House
By: Tamie dePaola
When two twins find that their adopted 3-year-old brother Marcos
speaks only Spanish, the family works together to teach each other a
new language (The Seattle Public Library, 2005).
The Ocean Within
By: V. M. Caldweld
WhenElizabeth, an 11-year-old foster child, is adopted by the openly
affectionate Sheridan family, it is Grandma who helps her connect
with her new family (The Seattle Public Library, 2005).
Over the Moon: An Adoption Tale
By: Karen Katz
A family celebrates the good news when they hear it's time to pick up
their newest member; inspired by the author and her husband's trip to
Central America to adopt their daughter, Lena (The Seattle Public
Library, 2005).
The Sea Chest
By: Toni Buzzeo
A foundling babe becomes a treasured sister; same illustrator as
found in the Harry Potter books. Named to the Children's Crown
Gallery Award List (The Seattle Public Library, 2005).
Tell Me Again About the Night I Was Born
By: Jamie Lee Curtis
A young girl asks her parents to tell her once again the cherished
family story of her birth and adoption (Amazon Books, 2005).
Through Moon and Stars and Night Skies
By: Ann Turner
A little boy wants to tell to his mother the story of his journey by plane
through the night sky to a strange new place that became his home
(The Seattle Public Library, 2005).
We Wanted You
By: Liz Rosenberg
Parents tell young Enrique about how they looked for and waited for
him (The Seattle Public Library, 2005).
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REALISTIC FICTION:

Heaven
By: Angela Johnson
When 14-year-old Marley finds out that she's adopted, her life turns
upside down (Amazon Books, 2005).
How I Was Adopted: Samantha's Story
By: Joanna Cole
A young girl tells the story of how she came to be her parents' child
through adoption (The Seattle Public Library, 2005).
If It Hadn't Been for Yoon Jun
By: Marie G. Lee
Popular seventh grader, Alice Larsen, reluctantly forms a friendship
with a new student from Korea and comes to appreciate her own
Korean heritage (The Seattle Public Library, 2005).
Me, Mop and the Moondance Kid
By: Walter Dean Myers
Two adopted brothers remain involved with their friend's relentless
attempts to become adopted as they attempt to wreak revenge on
their baseball rivals (Amazon Books, 2005).
My Road Trip to the Pretty Girl Capital of the World
By: Brian Yansky
In his journey in real life as well as in his mind, Simon struggles to
keep things together as he heads out in search of his biological
parents (Amazon Books, 2005).
My Family is Forever
By: Nancy L. Carlson
A young girl recounts how she became part of an adoptive family
(Amazon Books, 2005).
Ninjas, Piranhas, and Galileo
By: Greg Leitich Smith
A trio of friends realize that it isn't as easy to stick up for each other
as it once was. Between defying teachers, confronting adoptive
parents, and having crushes, there are quite a few complications;
Winner of a Parents' Choice Gold Medal (Amazon Books, 2005).
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Parents Wanted
By: George Harrar
After going from one foster home to another, 12-year-old Andrew is
finally adopted and struggles to keep his attention deficit disorder
from ruining his chances at a new life (The Seattle Public Library,
2005).
$a tty's Angel
By: Hilary McKay
After she learns she was adopted, Saffron's relationship with her
eccentric, artistic family changes, until they help her go back to Italy
find a special memento of her past (The Seattle Public Library, 2005).
Whale Talk
By: Chris Crutcher
Jones is a black Eurasian whose biological mother abandoned him in
large part due to the influence of drugs, but he now lives with
wonderful white hippie parents (The Seattle Public Library, 2005).

NONFICTION:
Our Baby From China: An Adoption Story
By: Nancy D'Antonio
This book consists of a photoessay of the author and her husband's
journey to China to adopt their beautiful daughter (The Seattle Public
Library, 2005).
Brown Like Me
By: Noelle Lamperti
A simple text illustrated in photographs, this book guides young
readers through the reflections of an African-American child adopted
by a white family (The Seattle Public Library, 2005).
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ALCOHOL/ DRUG USE

\

PICTURE BOOKS:
An Elephant in the Living Room
By: Marion H. Typpo
The issues of having an alcoholic member in a family are addressed
in this book.
I Wish Daddy Didn't Drink So Much
By: Judith Vigna
Lisa's sympathetic neighbor gives Lisa some insight into her father's
alcohol abuse after his drinking problems threaten to ruin her
Christmas holidays (The Seattle Public Library, 2005).
My Big Sister Takes Drugs
By: Judith Vigna
When it is discovered that Paul's sister takes drugs, Paul's
friendships and plans for soccer camp seem lost amidst the scary
truth (The Seattle Public Library).
Ned Learns to Say No
By: Ron Madison
Part of a series, the appealing illustrations of this book highlight Ned
as he goes about the process of saying no to drugs.
REALISTIC FICTION:
Hannah In Between
By: Colby Rodowsky
Twelve-year-old Hannah seems to be the only one in her family who
will acknowledge her mother's alcohol problem. When an automobile
accident forces the entire family to come to terms, Hannah's mother
begins the long process of rehabilitation (Amazon Books, 2005).
Black Mirror
By: Nancy Werlin
Frances has always felt isolated at her New England prep school, but
even more so when her brother dies in a drug-related incident.
Frances joins the social services charity her brother belonged to, and
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realizes how little she really knew about her brother (The Seattle
Public Library, 2005).
Born Blue
By: Han Nolan
Raised by drug addicts and dealers, Leshaya, formerly Janie, trusts
nothing except her music as she goes on a harrowing quest to a
career in music and a discovery of who she really is (Amazon Books,
2005).
Bottled Up
By: Jaye Murray
A high school boy comes to terms with his drug addiction, life with an
alcoholic father, and a younger brother who looks up to him (The
Seattle Public Library, 2005).
Corey's Story
By: Elisa Lynn Carbone
Twelve-year-old Corey, wishing for a normal family life, struggles with
the fact that her father drinks too much and has trouble holding a job
(Amazon Books, 2005).
A Door Near Here
By: Heather Quarles
Fifteen-year-old Katherine becomes the head of her household when
her single, out-of-work mother refuses to leave bed. There's no time
for housework, food and money are running out, and the kids'
teachers are starting to get suspicious. Worst of all, Katherine's
youngest sister, Alisa, seems to be losing her grip on reality and is
obsessed with finding a door to the imaginary land of Narnia (Amazon
Books, 2005).
Forged by Fire
By: Sharon Draper
When Gerald's mother is taken from him, he goes to live with his
favorite aunt. A brutal stepfather with a temper makes his life
miserable (The Seattle Public Library, 2005).
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The Heart of a Chief
By:JosephBruchac
A Penacook Indian boy faces his father's alcoholism, a controversy
about a casino on tribal lands, and prejudice (The Seattle Public
Library, 2005).
No Problem
By: Dayle Campbell Gaetz
Curt's successful life filled with friendships and baseball is
compromised when he is faced with cocaine (The Seattle Public
Library, 2005).
Up and Down the Mountain
By: Pamela Higgins
On the day of Jenny's sixth-grade graduation, she wonders if her
alcoholic father will attend the ceremony (The Seattle Public Library,
2005).
ANGER
PICTURE BOOKS:

Don't Rant and Rave on Wednesdays!
By: Adolph Moser
In this book, Dr. Moser explains the complex feelings of human
anger, accompanied with some bright and colorful illustrations
(Amazon Books, 2005).
When Sophie Gets Angry-Really, Really Angry
By: Molly Bang
Sophie is a young girl who, at this moment, is really angry! She
shows some ways of dealing with her anger (Amazon Books, 2005).
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REALISTIC FICTION:
On the Fringe
By: Donald R. Gallo
This collection of short stories is for anyone who has dealt with
feeling left out, pushed aside or angry at life (Amazon Books, 2005).
Over the Wall
E3y: John H. Ritter
Tyler's temper is out of control, and if he isn't careful, he'll blow his
chances of making the All-Star Baseball team and being noticed by a
scout. Tyler's coach, a Vietnam War veteran, has seen anger
destroy enough people, and he knows that if Tyler is ever going to
fulfill his dreams, he'll have to learn to fight his battles with his glove,
his bat, and his love for the game, not with his fists (Amazon Books,
2005).
NONFICTION:
The Anger Workbook
By: Leslie Carter
This workbook presents a variety of strategies for dealing with
anger-from religious concepts to building a personal strategy for
understanding your emotions (Amazon Books, 2005).
Straight Talk About Anger
By: Christine Dentemaro
This book is a perceptive and informative discussion of
anger-described here as an emotion that can be dangerous, but
also useful (Amazon Books, 2005).
The Volcano in My Tummy
By: Elaine Whitehouse
This is a resource book for parents and teacher on helping children
handle anger; but its insights would be useful for a mature student to
utilize as well (Amazon Books, 2005).
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BULLYING

PICTURE BOOKS:
Hey, Little Ant
By: Philip M. Hoose
When a boy and an ant meet at a crack in the sidewalk, they
exchange perspectives about life when the boy wants to squish the
ant (Amazon Books, 2005).
Marianthe's Memories: Painted Words and Spoken Memories
By: Aliki
Mari is an immigrant child struggling to learn English. When a
classmate teases her, Mari shares her family story in pictures
(Amazon Books, 2005).
Shredderman: Secret Identity
By: Wendelin Van Draanen
Fifth grader Nolan Byrd, tired of being called names by the class
bully, has a plan to stop the bullying by using a secret
identity-Shredderman! (Amazon Books, 2005).
Thank you, Mr. Falker
By: Patricia Polacco
Fifth grader Trisha can't read, and a bully who ridicules her only
serves to magnifies her shame. Fortunately, she gets the help she
needs from a wonderful and sympathetic teacher (The Seattle Public
Library, 2005).
Toestomper and the Caterpillars
By: Sharleen Collicott
Toestomper and the Rowdy Ruffians like to pick on critters that live in
the neighborhood. Toestomper, the leader of the bullies, mends his
ways when some warm and fuzzy caterpillars begin to depend on him
(Amazon Books, 2005).
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REALISTIC FICTION:
A Dog on Barkham Street
By: Mary Stolz
Edward is frightened of Martin, the bully next door who is continually
threatening him. That is, until his uncle comes to visit and shows him
how to handle the bully (Huck et al., 1993).
Amelia Takes Command
By: Marissa Moss
Amelia keeps a diary of her fifth grade life, which includes being
bullied by a classmate as well as the process she goes through to
gain the confidence to stand up for herself during a week at Space
Camp (Amazon Books, 2005).
Blubber
By: Judy Blume
Jill goes along with the rest of her classmates when they torment
Linda, an overweight classmate. Only when the tables are turned
does Jill begin to understand the pain she caused Linda (The Seattle
Public Library, 2005).
Bully
By: Judith Caseley
Mickey and Jack were friends until Jack became "Jack the Rat" and
started stealing Mickey's cookies, taking his hat, and tripping him in
the cafeteria, until Mickey works things out using humor and
understanding (Amazon Books, 2005).
Cockroach Cooties
By: Lawrence Yep
Bugs are involved in Teddy and his brother Bobby's plan to unnerve
the school bully. In the process, they learn why he behaves badly,
and figure out some ways to understand him better (The Seattle
Public Library, 2005).
Double Dutch
By: Sharon M. Draper
As three friends prepare for the International Double Dutch
Championship jump rope competition, together they cope with
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Randy's missing father, Delia's inability to read, and YoYo's
encounter with the class bullies (Amazon Books, 2005).

Heroes
By: Ken Mochizuki
When he is being taunted, a Japanese-American boy calls on his
father and uncle to show his friends who true war heroes are
(Amazon Books, 2005).
Junebug and the Reverend
By: Alice Mead
Having moved out of the housing project and into a new home, tenyear-old Junebug discovers that bullies are everywhere. She also
discovers that the elderly can make great friends (The Seattle Public
Library, 2005).
Nobody Knew What To Do
By: Becky R. McCain
When bullies pick on a boy at school, a classmate is afraid but
decides he must act to help him anyway (The Seattle Public Library,
2005).
The Revealers
By: Doug Wilhelm
Tired of being bullied at school, three outcasts join forces and using
their smarts and the power of the Internet begin to create a new
atmosphere at Parkland Middle School (The Seattle Public Library,
2005).
So You Want to Be a Wizard
By: Diane Duane
Bullies torment 13-year-old Nita because she won't fight back. But
when she finds a library book that can guide her into another
dimension, she discovers a whole new world (The Seattle Public
Library, 2005).
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Weslandia
By: Paul Fleischman
Wesley takes a creative approach to being teased by classmates and
chided by his parents for not fitting in-he develops his own
civilization (The Seattle Public Library, 2005).
Whitewash
By: Ntozake Shange
While walking home from school, an African-American glrl and her
brother are attacked by three white boys; their healing begins with an
empathetic grandmother and supportive friends (The Seattle Public
Library, 2005).
Wings
By: Christopher A. Myers
lkarus Jackson is the boy whose wings set him apart from the crowd.
He remains true to his dreams despite taunts from people around
him, and befriends a girl who actually doesn't think he's so strange
(Amazon Books, 2005).

CLIQUES/ FITTING IN
REALISTIC FICTION:

Beyond the Mango Tree
By: Amy Bronwen Zemser
Sarina, an American white girl living in Liberia, is desperate to find a
friend and escape her mother' neediness. As she seeks to belong,
she receives a dose of harsh reality when she encounters, first hand,
the difference between the rich and the poor (Rader & Sittig, 2003).
Bloom ability
By: Sharon Creech
Thirteen-year-old Dinnie is swept away by her aunt and uncle to go
live in Switzerland; and although she attends an American school
once she arrives, her classmates are from all around the globe ...
resulting in a definite change of pace for Dinnie (Rader & Sittig,
2003).

63

The Girls
By: Amy Goldman Koss
Each of the girls in a middle-school clique reveals the strong,
manipulative hold one of the group exerts on the others, and the hurt
and self-doubt that it has caused them (Amazon Books, 2005).
Matilda
By: Roald Dahl
This is a story of a girl with unique traits who doesn't fit In at home.
She finds her happiness at school and in her lovely teacher, Miss
Honey.
The Misfits
By: James Howe
Four students who do not fit in at their small-town middle school
decide to create a third party for the student council elections to
represent all students who have ever been called names (Amazon
Books, 2005).
On the Fringe
By: Donald R. Gallo
This collection of short stories is for anyone who has dealt with
feeling left out, pushed aside or angry at life (Amazon Books, 2005).

CRIME/ VIOLENCE
REALISTIC FICTION:
Crime in America
By: Milton Meltzer
This novel discusses the various aspects of crime in America-from
crime on the streets to home abuse to law enforcement (The Public
Library of Cincinnati, 2005).
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Crime Science: How Investigators Use Science to Track down the
Bad Guys
By: Vivien Bowers
This book presents three cases; a bank robbery, computer file theft,
and the discovery of human bones, to show how detectives and
forensic scientists work to solve crimes (The Public Library of
Cincinnati, 2005).
Dirt Tracks
By: Martina Murphy
Set in Ireland, this is the story of a boy whose past as a car thief and
racer catch up to him and change his entire perspective on life
(Amazon Books, 2005).
The Federal Bureau of Investigation
By: Dynise Balcavage
This book looks at the FBI, its history, and some of its most famous
cases (The Public Library of Cincinnati, 2005).
The Fire Pony
By: Rodman Philbrick
Roy and his brother Joe flee Joe's past as an arsonist and find solace
from the law on a horse ranch. It is here that Roy grows as a horse
tamer and person (Amazon Books, 2005).

DEATH/ SUICIDE
PICTURE BOOKS:
A Gift for Abuelita: Celebrating the Day of the Dead
By: Nancy Luenn
Rosita honors her grandmother during the family's Day of the Dead
celebration (The Seattle Public Library, 2005).
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Goodbye Mousie
By: Robie H. Harris
A young boy grieves for his dead pet, helps to bury him, and begins
to come to terms with his loss (Amazon Books, 2005).
I'll Always Love You
By: Hans Wilhelm
This is the story of a dog named Elfie and his owner; the pictures
show their life together, up to the death of Elfie. His owner finds
solace in knowing that he told Elfie every night just how much he
loved her (Amazon Books, 2005).
Jasper's Day
By: Marjorie Parker
Riley and his parents spend the day with their dog Jasper, who is old
and has cancer, before he is put to sleep and buried in their backyard
(The Seattle Public Library, 2005).
Sophie
By: Mem Fox
Sophie celebrates the circle of her grandfather's life and death (The
Seattle Public Library, 2005).
Rudi's Pond
By: Eve Bunting
When young Rudi dies, his classmates build a pond in the schoolyard
to remember him (The Seattle Public Library, 2005).
The Tenth Good Thing About Barney
By: Judith Viorst
In an attempt to overcome his grief, a boy tries to think of the ten best
things about his dead cat (The Seattle Public Library, 2005).
Upside-Down Cake
By: Carol Carrick
An unnamed 9-year-old boy experiences grief, anger and finally
acceptance as he copes with his father's terminal cancer and death
(Amazon Books, 2005).
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Where is Grandpa?
By: Thomas A. Barron
As his family reminisces after his beloved grandfather's death, a boy
realizes that his grandfather is still with him in all the special places
they shared (The Seattle Public Library, 2005).
REALISTIC FICTION:

The Beloved Dearly
By: Doug Cooney
Ernie is making a hefty profit in the pet funeral business until his own
dog's death shows him that money isn't everything (The Seattle
Public Library, 2005).
Black Mirror
By: Nancy Werlin
Frances has always felt isolated at her New England prep school, but
even more so when her brother dies in a drug-related incident.
Frances joins the social services charity her brother belonged to, and
realizes how little she really knew about her brother (The Seattle
Public Library, 2005).
Bridge to Terabithia
By: Katherine Paterson
Jess and Leslie become the best of friends when Leslie challenges
Jess to a race at recess. They share everything, create an imaginary
land they can escape to, and form an immeasurable bond; in the end
Leslie leaves a legacy for Jess after her unexpected death.
Getting Near to Baby
By: Audrey Couloumbis
Even though 13-year-old Willa Jo and Aunt Patty are always at odds,
staying with her and Uncle Hob helps Willa Jo come to terms with the
death of their family's baby (The Seattle Public Library, 2005).
If Nathan

Were Here
By: Mary Bahr Fritts
When his best friend dies, a young boy mourns his death and is
comforted by loving family and friends (The Seattle Public Library,
2005).

67

Looking for Red
By: Angela Johnson
Thirteen-year-old Mike, short for Michaela, struggles to cope with the
loss of her beloved older brother, who disappeared four months
earlier off the coast of Cape Cod (Amazon Books, 2005).
Mama Does the Mambo
By: Katherine Leiner
After the death of her papa, Sophia fears that her mama will never
find another dancing partner for Carnival (Amazon Books, 2005).
The Mats
By: Francisco Arcellana
Marcelina's father comes home from Manila with beautiful sleeping
mats for each member of the family, including three mats for
daughters who had passed away when they were young (The Seattle
Public Library, 2005).
Mick Harte Was Here
By: Barbara Park
Thirteen-year-old Phoebe reminisces about her little brother Mick and
his death in a bicycle accident (The Seattle Public Library, 2005).
Missing May
By: Cynthia Rylant
Twelve-year-old Summer and her Uncle Ob search for the strength to
go on living after the death of Aunt May (The Seattle Public Library,
2005).
Olive's Ocean
By: Kevin Henkes
After the death of Martha's classmate, Olive, Martha realizes how
little she really knew about Olive, and just how much they had in
common (Amazon Books, 2005).
Rain Is Not My Indian Name
By: Cynthia Leitich Smith
After Cassidy Rain Berghoff's best friend passes away, she shuts
herself off from the world; that is, until her aunt's Indian camp needs
her help (The Seattle Public Library, 2005).
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Revolutions of the Heart
By: Marsha Qualey
After Cory's mother dies, she encounters racism when she begins
dating Mac, an Ojibwe-Cree (The Seattle Public Library, 2005).
Shizuko's Daughter
By: Kyoko Mori
After Yuki's mother dies in a suicidal death, she struggles as her
father remarries (The Seattle Public Library, 2005).
NONFICTION:

After the Death of Anna Gonzales
By: Terri Fields
A series of poems reveals the thoughts and feelings of the friends,
classmates and adults left behind when a high school freshman takes
her own life (The Seattle Public Library, 2005).

DIVORCE/ SINGLE-PARENT FAMILIES
PICTURE BOOKS:

I Don't Want to Talk About It
BY: Jeanie Franz Ransom and Kathryn Kunz Finney
Through imaginative animal reactions, a little girl shares her feelings
when her parents share with her their plan to divorce (Amazon
Books, 2005).
Daddy Doesn't Live Here Anymore: A Book About Divorce
By: Betty Boegehold
Casey tries several attempts to change her parents' minds when they
decide to divorce; she shows that going through this process can be
really hard on a kid (Amazon Books, 2005).
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REALISTIC FICTION:
A Time Apart
By: Diane Stanley
When thirteen-year-old Ginny's mother is diagnosed with breast
cancer and must receive treatment, Ginny is forced to go to England
and stay with her father, whom she has had little contact with since
her parents' divorce (Amazon Books, 2005).
Dear Mr. Henshaw
By: Beverly Cleary
In second grade, Leigh begins writing to his favorite author;
throughout the following months, he continues his letters, sharing with
the author his experiences with his parents' separation, being a new
kid in school, and a variety of other hardships.
Strider, Sequel to Dear Mr. Henshaw
By: Beverly Cleary
Older and wiser, Leigh now has a four-footed companion, his dog,
Strider. Strider helps Leigh become a runner, and Leigh finds that he
can finally deal with his parent's divorce-he even finds himself with a
crush on a redheaded girl in class (Amazon Books, 2005).
Dust from Old Bones
By: Sandra Forrester
Simone watches as her cousin, Claire-Marie, deals with her father's
departure and the struggles he leaves as a legacy, as Simone
struggles with her own black and white heritage (Amazon Books,
2005).
It's an Aardvark-Eat-Turtle World
By: Paula Danzinger
Rosie deals with the struggles of life as her African-American father
remarries to an African-American woman, and her white mother
moves in with her white boyfriend, leaving Rosie feeling left behind
and confused (Amazon Books, 2005).
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Over the Wall
By: John H. Ritter
Tyler's temper is out of control, and if he isn't careful, he'll blow his
chances of making the All-Star Baseball team and being noticed by a
scout. Tyler's coach, a Vietnam War veteran, has seen anger
destroy enough people, and he knows that if Tyler is ever going to
fulfill his dreams, he'll have to learn to fight his battles with his glove,
his bat, and his love for the game, not with his fists (Amazon Books,
2005).
Stand Tall
By: Joan Bauer
Tree, a six-foot-three-inch twelve-year-old, copes with his parents'
divorce and his struggles as an athlete by helping his grandfather, a
Vietnam vet and recent amputee, and Sophie, a new girl at school
(Amazon Books, 2005).

NONFICTION:
The Boys and Girls Book About Divorce
By: Richard Gardner
This book discusses and suggests solutions for problems typically
encountered by children whose parents are divorced (Amazon Books,
2005).
Divorced But Still My Parents: A Helping-Book about Divorce for
Children and Parents
By: Shirley Thomas, Dorothy Rankin
This book is written to help children deal with their reactions to
divorce, and acknowledges the loss and pain experienced by both
kids and parents during this difficult time (Amazon Books, 2005).
How to Survive Your Parents' Divorce: Kids' Advice to Kids
By: Gayle Kimball
Emulating a peer support group, this book is kids' advice to other kids
who are experiencing parental divorce (Amazon Books, 2005).
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How It Feels When Parents Divorce
By: Jill Krementz
Presented in the form of photographs and simple narrations, this
book represents families who have gone through family crises
(Amazon Books, 2005).
My Parents Are Divorced, Too: A Book for Kids by Kids
By: Jan Blackstone-Ford, et al
More recounts of children who have experienced the emotions and
phases of divorce, kid-to-kid (Amazon Books, 2005).
Help! A Girl's Guide to Divorce and Stepfamilies
By: Nancy Holyoke
This book draws on letters that have been sent to American Girl
magazine over the years, which are full of advice and words of
encouragement (Amazon Books, 2005).
Don't Fall Apart on Saturdays!: The Children's Divorce-Survival Book
By: Adolph Moser, David Melton
This book is full of advice for children who are experiencing the aftereffects of divorce (Amazon Books, 2005).

EATING DISORDERS

Fat Chance
By: Leslea Newman
Take a peak into the life of Judi Beth, a thirteen-year-old girl who
finds that her desire to be thin is beginning to dominate her life
(Amazon Books, 2005).
Insatiable: The Compelling Story of Four Teens, Food and Its Power
By: Eve Eliot
This work of fiction is based on actual case histories. This quartet of
girls are worried about their body image, as most teen girls are;
however, their fixation on food as a solution to gain control over their
lives leads to a multitude of problems (Amazon Books, 2005).
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Perk! The Story of a Teenager with Bulimia
By: Liza F. Hall
When Perk feels as though she just can't please her gorgeous
mother and demanding father, she turns to food to solve her
problems; this in turn only creates more-bulimia (Amazon Books,
2005).
Second Star to the Right
By: Deborah Hautzig
Leslie is a perfectionist-and up to this point, she has been the
perfect daughter, perfect student, and perfect friend. Now she is
trying to "perfect" what she eats, which has become nothing, and is
starting to take control of her life (Amazon Books, 2005).
Stick Figure: A Diary of My Former Self
By: Lori Gottlief
Lori is an eleven-year-old girl living in 1970's Beverly Hills.
Disapproving of her parents' shallow lifestyle and the boring
schoolwork she is given, Lori feels there is only one area of her life
that she can truly control: what she eats (Amazon Books, 2005).
Wasted: A Memoir of Anorexia and Bulimia
By: Marya Hornbacker
Marya remembers being four years old and telling a friend she was
on a diet-follow her and her struggle to deal with her bizarre quest to
achieve the American dream, going about it in all the wrong ways
(Amazon Books, 2005).

FOSTER CARE
REALISTIC FICTION:
Bud, Not Buddy
By: Christopher Paul Curtis
Ten-year-old Bud, a motherless boy living in Michigan during the
Depression, escapes a bad foster home and sets out alone on an
adventure to find his father.
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The Canning Season
By: Polly Horvath
Thirteen-year-old Ratchet Clark, a girl with a deformity on her
shoulder, finds herself alone with her two aunts in rural Maine for the
summer as her mother sets off on a journey of her own. What initially
seems dismal and hopeless turns out to be quite an experience
(Amazon Books, 2005).
Crispin: The Cross of Lead
By:Avi
An orphaned peasant boy in fourteenth-century England flees his
village after being falsely accused of theft and murder (Amazon
Books, 2005).
The Great Gilly Hopkins
By: Katherine Paterson
Gilly has made it a point to create and find conflict in every foster
home she's been in. Will her new home be any different?
Pictures of Hollis Woods
By: Patricia Reilly Giff
Hollis Woods, age 12, has always run away from her foster homes.
When she finally finds a place where she wants to stay, she finds
herself only facing more struggles (Amazon Books, 2005).
The Pinballs
By: Betsy Byars
Three children between the ages of twelve and eight find themselves
newly placed in a foster home. One has been abused, one is in a
wheelchair, and one has never attended school. As they get to know
one another, they learn about life, society, and what it's really like to
be a foster kid (Huck et al., 1993).
One True Friend
By: Joyce Hansen
Fourteen-year-old orphan Amir exchanges letters with his friend
Doris; they share their lives and advice on friendship, family, foster
care, and making decisions (Amazon Books, 2005).
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FRIENDSHIP/ PEER ACCEPTANCE
Aldo Applesauce
By: Johanna Hurwitz
For Aldo, being shy makes it difficult to find and keep friends,
especially when you have just moved to a new town, are a
vegetarian, and get teased by people you don't know (Huck et al.,
1993).
The Hundred Dresses
By: Eleanor Estes
In an attempt to make friends, a poor Polish girl tells her classmates
of her hundred dresses. Disbelieving, her friends ostracize her even
more. It is not until she moves away that her "hundred dresses" are
discovered (Huck et al., 1993).
Harriet the Spy
By: Louise Fitzhugh
Harriet has a hard time relating to both her family and her friends.
So, she records her thoughts and observations in her journal-until
her classmates discover it (Huck et al., 1993).

GANGS
REALISTIC FICTION:
Any Small Goodness
By: Tony Johnston
Arturo shares all kinds of experiences living in the barrio of East Los
Angeles with his family and friends, from championing the school
librarian to starting their own gang (Amazon Books, 2005).
Buried Onions
By: Gary Soto
After Eddie's cousin is killed, his aunt urges him to seek revenge.
Refusing this path, Eddie gets a job landscaping in a high end
neighborhood. After his bosses car is stolen while in his care, Eddie
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finds himself penniless, with a gang member stalking him; is it at this
point that Eddie decides his only escape is to join the military
(Amazon Books, 2005).
Breaking Rank
By: Kristin D. Randle
Thomas, or "Baby", as he is known by his family, decides to break
away from the Clan, a nontraditional gang he is a member of by
birthright (Amazon Books, 2005).
Drive-By
By: Lynne Ewing
When Tito's older brother is killed in a drive-by shooting, Tito realizes
that his role model was a gang member (Amazon books, 2005).
Letters from the Mountain
By: Sherry Garland
When Taylor, an eighth grade boy, is sent to spend the summer with
his aunt and uncle in Texas in order to be "straightened out," he is
tormented by the knowledge that his gang was responsible for the
near-death of a classmate (Amazon Books, 2005).
Party Girl
By: Lynne Ewing
Kata and Ana have been best friends since they can remember; they
have also been members of the same gang since sixth grade. When
Ana is killed in a drive-by shooting, Kata has a lot of decisions to
make (Amazon Books, 2005).
Scorpions
By: Walter Dean Myers
Jamal is feeling pressured to be the leader of the Scorpions gang.
When he is given a gun and a whole new level of power, he must
consider the people he loves (Amazon Books, 2005).
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GROWING UP
REALISTIC FICTION:
Blue Heron
By:Avi
While spending her summer in Massachusetts with her stepmother,
father and their new baby, Maggie, now thirteen, finds solace and
strength in a great blue heron she discovers at the shore as her
family falls apart around her (Amazon Books, 2005).
Bridge to Terabithia
By: Katherine Paterson
Jess and Leslie become the best of friends when Leslie challenges
Jess to a race at recess. They share everything, create an imaginary
land they can escape to, and form an immeasurable bond; in the end
Leslie leaves a legacy for Jess after her unexpected death (Amazon
Books, 2005).
Esperanza Rising
By: Pam Munoz Ryan
Just as Esperanza is celebrating her thirteenth birthday, her world
falls apart. Following the death of her father, she and her mother are
forced to flee their beautiful home in Mexico for California's harsh,
rugged way of life, where she has more responsibility than she ever
wanted (Amazon Books, 2005).
In the Shade of the Nispero Tree
By: Carmen Bernier-Grand
Nine-year-old Teresa finds herself caught in the middle when her
mother wants her to attend an exclusive school, and her father
doesn't want it for fear she'll become a snob. When she agrees with
her mother, she finds herself losing her dearest friends (The Seattle
Public Library, 2005).
The Jumping Tree
By: Rene Saldana
Growing up in Nuevo Pe-itas, Texas, Rey, a Mexican American living
with his close-knit family, finds that although they keep close ties with
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their family just across the border, they are faced with very different
opportunities (The Seattle Public Library, 2005).

Red Sky at Morning
By: Richard Bradford
Set in World War II, this is the story of a young boy who finds himself
fatherless and learning who he is in war time New Mexico (Lundin &
Cubberley, 1995).

ILLNESS
REALISTIC FICTION:

A Time Apart
By: Diane Stanley
When thirteen-year-old Ginny's mother is diagnosed with breast
cancer and must receive treatment, Ginny is forced to go to England
and stay with her father, whom she has had little contact with since
her parents' divorce (Amazon Books, 2005).
Sachiko Means Happiness
By: Kimiko Sakai
Sachiko learns to accept her grandmother's changes as she deals
with Alzheimer's Disease (The Seattle Public Library, 2005).
Stop Pretending
By: Sonya Sones
A thirteen-year-old girl recounts what happened as her older sister
endured a mental illness that resulted in her hospitalization (Amazon
books, 2005).
That Summer
By: Tony Johnston
As two brother struggle with the terminal illness of one, their
grandmother teaches them how to quilt (Amazon Books, 2005).
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Upside-Down Cake
By: Carol Carrick
An unnamed 9-year-old boy experiences grief, anger and finally
acceptance as he copes with his father's terminal cancer and death
(Amazon Books, 2005).

JAIL
PICTURE BOOKS:

Visiting Day
By: Jacqueline Woodson
A young girl who lives with her grandparents anticipates her visit to
see her father, who is incarcerated (Amazon Books, 2005).
REALISTIC FICTION:

Bad
By: Jean Ferris
. Sixteen-year-old Dallas has been confined to six months in an all-girls
juvenile detention facility after being pressured into robbing a
convenience store (Amazon Books, 2005).
The Same Stuff As Stars
By: Katherine Paterson
Angel deals first with the treacherous visits to see her father in jail,
followed by fear when her mother leaves her with a grandmother she
doesn't know, all the while taking care of her obnoxious little brother
(Amazon Books, 2005).

NEW TOWN/ SCHOOL
PICTURE BOOKS:
Alexander, Who's Not (Do you hear me? I mean it!) Going to Move
By: Judith Viorst
In this cute and funny book, Alexander (you may remember him from
Alexander and the Terrible, Horrible, No Good, Very Bad Day)
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declares his refusal to move ... but reluctantly comes around, and
finds a bit of peace in his family's move (Rader & Sittig, 2003).
REALISTIC FICTION:
Because of Winn-Dixie
By: Kate Dicamillo
Ten-year-old India Opal Buloni describes her first summer in the town
of Naomi, Florida, and all the good things that happen to her because
of her big, accidentally-found dog, Winn-Dixie (Amazon Books, 2005).
Hoot
By: Carl Hiaasen
Roy, who is new to his small Florida community, becomes involved in
another boy's attempt to save a colony of burrowing owls from a
proposed construction site (Amazon Books, 2005).

PEER PRESSURE

NONFICTION:
Bailey Learns About Peers, Pressure and Friendship
By: Donna Ternes
This book includes worksheets and activities to assist in dealing with
the topics of peer pressure and friendship, as well as assist in
language and reading skills (Amazon Books, 2005).
The Complete Idiot's Guide to Surviving Peer Pressure for Teens
By: Hilary Cherniss
This is a must-have resource for getting through the teen years
(Amazon Books, 2005).
The Courage to Be Yourself: True Stories by Teens about Cliques,
Conflicts and Peer Pressure
By: Free Spirit Publishing
This book has not yet been released, but promises to be an insightful
and helpful tool for dealing with some of the everyday problems faced
by adolescents (Amazon Books, 2005).
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PHYSICAL HANDICAPS
REALISTIC FICTION:

The Alfred Summer
By: Jan Slepian
In a humorous and sarcastic way, fourteen-year-old Lester is learning
to deal with his cerebral palsy, his overprotective mother, and
ignoring father (Huck et al., 1993).
Granny Torre/Ii Makes Soup
By: Sharon Creech
Granny Torrelli is a wise woman and an excellent cook. In her
kitchen, Rosie works out some problems in her relationship with her
neighbor and best friend Bailey, who is legally blind (Amazon Books,
2005).
Jodie's Journey
By: Colin Thiele
At first, Jodie thinks that the pain in her joints is the result of riding
horses. When she finds out she has rheumatoid arthritis and will
never ride again, she learns to use a wheelchair, and begins dealing
with a whole new outlook on life (Huck et al., 1993).
Karen
By: Marie Killilea
An older sister struggles to understand her younger sister's cerebral
palsy and the difficulty she has in walking and doing things for herself
(Huck et al., 1993).
Keeping It Secret
By: Penny Pollock
Mary Lou, nicknamed Wisconsin, is an eleven-year-old girl with a
hearing aid who loves baseball. Follow her as she faces the fears of
a new school (Huck et al., 1993).
Let the Balloon Go
By: Ivan Southall
John is like any other twelve-year-old boy, except for the occasional
and unpredictable spasms he sometimes has. But John is desperate
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to find a way to escape from the avoidance of his classmates and the
strict rules of his mother (Huck et al., 1993).
Mine For Keeps
By: Jean Little
After coming home from a school for the disabled, a girl with cerebral
palsy struggles to make a place for herself in the world, and gets
some help from a dog while doing so (Huck et al., 1993).
The Pinballs
By: Betsy Byars
Three children between the ages of twelve and eight find themselves
newly placed in a foster home. One has been abused, one is in a
wheelchair, and one has never attended school. As they get to know
one another, they learn about life, society, and what it's really like to
be a foster kid (Huck et al., 1993).

POVERTY

REALISTIC FICTION:
Dust from Old Bones
By: Sandra Forrester
Simone watches as her cousin, Claire-Marie, deals with her father's
departure and the struggles he leaves as a legacy, as Simone
struggles with her own black and white heritage (Amazon Books,
2005).
Money Hungry
By: Sharon Flake
All thirteen-year-old Raspberry can think of is making money so that
she and her mother never have to worry about living on the streets
again (Amazon Books, 2005).
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Monkey Island
By: Paula Fox
Clay, an eleven-year-old middle class boy, experiences the descent
into poverty when his artist-father leaves him and his pregnant
mother to fend for themselves (Amazon Books, 2005).

PREJUDICE
REALISTIC FICTION:
Dear Willie Rudd
By: Libba Moore Gray
An adult remembers her childhood relationship with a black woman
and wishes she could thank her and apologize for any wrongs
committed due to race (Amazon Books, 2005).
The Jacket
By: Andrew Clements
An incident at school forces sixth grader Phil Morelli, a white boy, to
become aware of racial discrimination and segregation, and to
seriously consider if he himself is prejudiced (Amazon Books, 2005).
A Jar of Dreams
By: Yoshiko Uchida
Eleven-year old Rinko and her family live in California during the
Depression and struggle against prejudice with spirit and
determination (Amazon Books, 2005).
Marianthe's Memories: Painted Words and Spoken Memories
By: Aliki
Mari is an immigrant child struggling to learn English. When a
classmate teases her, Mari shares her family story in pictures
(Amazon Books, 2005).
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Whitewash
By: Ntozake Shange
While walking home from school, an African-American girl and her
brother are attacked by three white boys; their healing begins with an
empathetic grandmother and supportive friends (The Seattle Public
Library, 2005).

SCHOOL/ ACADEMIC PROBLEMS

REALISTIC FICTION:
Frindle
By: Andrea Clements
Nicholas, a fifth grader out to sabotage his language arts teacher,
invents a new name for a pen-frindle. The terms catches on, and
takes Nick on a crazy adventure (Amazon Books, 2005).
Sahara Special
By: Esme Raji Codell
Although Sahara has been struggling with school as well as the fact
that her father left, she now has a chance for a fresh start with her
new teacher, Miss Pointy (The Seattle Public Library, 2005).

SELF-ESTEEM/ SELF CONCEPT

REALISTIC FICTION:
Dancing in the Wings
By: Debbie Allen
Despite taunting, and being told she is too tall to achieve her dream,
Sassy tries out for a summer dance festival in Washington, D.C. (The
Seattle Public Library, 2005).
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Dave's Haircut
By: Damon Burnard
Dave's last haircut was such a disaster, he decides to cut his own
hair this time. Illustrated like a comic book (Amazon Books, 2005).
Extreme Elvin, the sequel to Slot Machine
By: Chris Lynch
Elvin Bishop is back, and now in high school-also, a bit slimmer!
That doesn't mean his problems are over, however. He now has a
whole new slew of problems to deal with (Amazon Books, 2005).
Holes
By: Louis Sachar
Stanley, an overweight and unpopular guy, is sent to a nightmarish
correctional camp in Texas, where he makes his first true friend,
discovers buried treasure and gains a new sense of himself (Amazon
Books, 2005).
Hoop Girlz
By: Lucy Jane Bledsoe
When ten-year-old River doesn't make the tournament in Oregon,
she decides to organize her own team (The Seattle Public Library,
2005).
Slot Machine
By: Chris Lynch
Elvin Bishop, a chubby fourteen-year-old, is trying to find his place in
the world of sports, but things are a lot harder for Elvin than for others
(Amazon Books, 2005).
The Skin I'm In
By: Sharon Flake
Maleeka, a thirteen-year-old girl with dark skin and unstylish clothing,
is always self-conscious about her looks until she meets a teacher
with an unusual birthmark and learns a lesson about loving yourself
(Amazon Books, 2005).
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Talent Night
By: Jean Okimoto
As he aspires to be a rap musician and win the affections of a girl,
Rodney, a Japanese American, learns about his heritage and the
importance of being true to oneself (Amazon Books, 2005).

SEXUAL/ ROMANTIC ISSUES

REALISTIC FICTION:
Are You There, God? It's Me, Margaret
By: Judy Blume
Margaret is dealing with a lot right now! From worrying about her bust
size to figuring out life in general, she is just trying to get it right (Huck
et al., 1993).
The House You Pass On the Way
By: Jacqueline Woodson
Coming from a family where her mom is white and her father is
African American, Staggerlee always knew she was different; but
when her adopted cousin Tyler (who calls herself 'Trout") comes to
visit, Stagerlee learns even more about her identity, as well as her
sexuality (Amazon Books, 2005).
Flipped
By: Wendelin Van Draanen
The first time Bryce saw Juli back in the second grade, he ran! But
the first time Juli saw Bryce, she flipped. Once they reach the eighth
grade, their views of each other turn upside down (Amazon Books,
2005).
Tae's Sonata
By: Haemi Balgassi
Tae finds herself experiencing some new feelings when she is
assigned to do a school report on South Korea with a popular guy in
her class (Amazon Books, 2005).
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Then Again, Maybe I Won't
By: Judy Blume
Tony, a thirteen-year-old boy, has had some new experiences
lately-from moving to a new town, to physically maturing, he, too is
just trying to figure it all out (Huck et al., 1993).

SIBLING ISSUES

. REALISTIC FICTION:
My Sister is Driving Me Crazy
By: Mary E. Ryan
Pru and Mattie, thirteen-year-old twins, are fighting about
everything-including the cute new guy who has moved in next door.
Will winning the affections of a guy split up the twins? (Amazon
Books, 2005).

STRESS

Children's Books for Times of Stress, An Annotated Bibliography
By: Ruth Jeannette Gillis
An annotated collection of books for children outlining ways that
people deal with stress (Amazon Books, 2005).
Don't be S.A.D.: A Teenage Guide to Handling Stress, Anxiety and
Depression
By: Susan Newman
This guide is for adolescents; it provides them with tips and strategies
for handling the stress that is sometimes a part of life (Amazon
Books, 2005).
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SHYNESS/ FEARS

REALISTIC FICTION:
Aldo Applesauce
By: Johanna Hurwitz
For Aldo, being shy makes it difficult to find and keep friends,
especially when you have just moved to a new town, are a
vegetarian, and get teased by people you don't know (Huck et al.,
1993).
The Two Princesses of Bamarre
By: Gail Carson Levine
Twelve-year-old Addie admires her older sister, Meryl, for her
bravery-Meryl is scared of nothing, whereas Addie is afraid to even
talk to people. But when Meryl becomes ill, Addie must gather her
courage and set out on an adventure quest to save her sister (The
Seattle Public Library, 2005).
The World of Daughter McGuire
By: Sharon Dennis Wyeth
Eleven-year-old Daughter McGuire is facing a new school, a group of
bullies, and troubles at home. When she begins to explore her
diverse heritage (African, Italian, etc.), she realizes how special she
truly is (Amazon Books, 2005).

ETHNIC IDENTIFICATION
(ETHNOBIBLIOTHERAPY)
AFRICAN AMERICAN

PICTURE BOOKS:
An African Princess
By: Lyra Edmonds
Although Lyra has been told her entire life that she is an African
princess, when other kids doubt her, she begins to wonder. A trip to
see Taunte May, a true African princess, gives her insight (The
Seattle Public Library, 2005).
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The Aunt In Our House
By: Angela Johnson
This is the story of a white aunt who comes to live with her brother,
his African American wife and their kids (The Seattle Public Library,
2005).
Black is Brown is Tan
By: Arnold Adoff
This book celebrates the joy and happiness that is found in the lives
of two children whose father is white and mother is African American
(The Seattle Public Library, 2005).
Bonjour, Lonnie
By: Faith Ringgold
Love Bird takes Lonnie back in time to Paris to meet his black
grandfather and white grandmother (The Seattle Public Library,
2005).
Homemade Love
By: Bell Hooks
A girl who is Girlpie to her mama and Honey Bun Chocolate Dewdrop
to her daddy savors the love of her family (The Seattle Public Library,
2005).
Hope
By: Isabell Monk
When Hope overhears Miss Violet ask her Aunt Poogee in "that" way
if Hope is mixed, Hope is upset until Aunt Poogee tells her the story
of how her ancestors taught people about freedom (The Seattle
Public Library, 2005).
Two Mrs. Gibsons
By: Toyomi Igus
A young girl celebrates her Japanese-American mother and her
African-American grandmother, both Mrs. Gibsons (The Seattle
Public Library, 2005).
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REALISTIC FICTION:
Bintou's Braids
By: Sylviane Sylviane
When Bintou, a little girl in West Africa, finally gets what she has
always wished for-braids, she discovers that what she really wanted
has always been hers.
Dear Willie Rudd
By: Libba Moore Gray
An adult remembers her childhood relationship with a black woman
and wishes she could thank her and apologize for any wrongs
committed due to race (Amazon Books, 2005).
Dust from Old Bones
By: Sandra Forrester
Simone watches as her cousin, Claire-Marie, deals with her father's
departure and the struggles he leaves as a legacy, as Simone
struggles with her own black and white heritage (Amazon Books,
2005).
The House You Pass Along the Way
By: Jacqueline Woodson
Coming from a family where her mom is white and her father is
African American, Staggerlee always knew she was different; but
when her adopted cousin Tyler (who calls herself "Trout") comes to
visit, Stagerlee learns even more about her identity, as well as her
sexuality (Amazon Books, 2005).
It's an Aardvark-Eat-Turtle World
By: Paula Danzinger
Rosie deals with the struggles of life as her African-American father
remarries to an African-American woman, and her white mother
moves in with her white boyfriend, leaving Rosie feeling left behind
and confused (Amazon Books, 2005).
Junebug and the Reverend
By: Alice Mead
Having moved out of the housing project and into a new home, tenyear-old Junebug discovers that bullies are everywhere. She also
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discovers that the elderly can make great friends (The Seattle Public
Library, 2005).
The Land
By: Mildred D. Taylor
After the Civil War, Paul, who is the son of a white father and a black
mother, finds himself caught between the two worlds of color as he
pursues his dream of owning land of his own (The Seattle Public
Library, 2005).
The Legend of Freedom Hill
By: Linda Jacobs Altman
It is during the California Gold Rush; Rosabel, an African American
girl, has her "Freedom papers," but her mother does not. Will they be
able to free her (Amazon Books, 2005)?
Money Hungry
By: Sharon Flake
All thirteen-year-old Raspberry can think of is making money so that
she and her mother never have to worry about living on the streets
again (Amazon Books, 2005).
Nightjohn
By: Gary Paulsen
As a slave, twelve-year-old Sarny's brutal life is dangerous enough.
When a newly arrived slave offers to teach her how to read, she finds
herself in even more danger (The Seattle Public Library, 2005).
One True Friend
By: Joyce Hansen
Fourteen-year-old orphan Amir exchanges letters with his friend
Doris; they share their lives and advice on friendship, family, foster
care, and making decisions (Amazon Books, 2005).
A Place to Call Home
By: Jackie French Koller
When Anna's mama doesn't come home, she fights to watch out for
her siblings. As she does, Anna finds out the story behind her
mama's pain as well as her African American and white heritage
(Amazon Books, 2005).
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Visiting Day
By: Jacqueline Woodson
A young girl who lives with her grandparents anticipates her visit to
see her father, who is incarcerated (Amazon Books, 2005).
NONFICTION:

Brown Like Me
By: Noelle Lamperti
A simple text illustrated in photographs, this book guides young
readers through the reflections of an African-American child adopted
by a white family (The Seattle Public Library, 2005).
Growing Up Black
Edited by: Jay David
This book is a collection of short stories, written by twenty-five
African-American authors. The common theme revolves arot,md the
trials and triumphs of these authors' childhoods (Amazon Books,
2005).
A Wealth of Wisdom: Legendary African American Elders Speak
Edited by: Camille 0. Cosby and Renee Poussaint
This book is a collection of stories, experiences and observations
from over fifty African American elders (Amazon Books, 2005).
Whale Talk
By: Chris Crutcher
Jones is a black Eurasian whose biological mother abandoned him in
large part due to the influence of drugs, but he now lives with
wonderful white hippie parents (The Seattle Public Library, 2005).
The World of Daughter McGuire
By: Sharon Dennis Wyeth
Eleven-year-old Daughter McGuire is facing a new school, a group of
bullies, and troubles at home. When she begins to explore her
diverse heritage (African, Italian, etc.), she realizes how special she
truly is (Amazon Books, 2005).
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AMERICAN INDIAN/ ALASKAN NATIVE
PICTURE BOOKS:

Annie and the Old One
By: Miska Miles
A Navajo girl LJnravels a day's weaving on a rLJg because she
believes that its completion will mean the death of her grandmother
(The Seattle Public Library, 2005).
Big Moon Tortilla
By: Joy Cowley
A young girl on the Papago reservation gets help from an old
traditional tale on a day when nothing seems to be going her way!
(The Seattle Public Library, 2005).
Buffalo Dreams
By: Kim Doner
This story is based on the Native American legend, White Buffalo Calf
Woman. Having traveled with her family to see a newly born white
buffalo, Sarah Bearpaw experiences a magical moment with the
special calf (The Seattle Public Library, 2005).
The Colors of Us
By: Karen Hatz
When Lena decides to paint, her artist mother asks her which color of
brown she will use; together, they walk through the many shades of
brown that exist all around them (Amazon Books, 2005).
Eagle Song
By:Joseph Bruchac
When Danny Bigtree's family relocates from the Akwesasne
reservation in upstate New York to Brooklyn, he has a rough time
making friends, especially when his classmates tease him (Oyate,
n.d.).
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First Nations Families
By: Karin Clark
In this book, First Nations children introduce the reader to their
relatives and what they do; the families are diagrammed (Oyate,
n.d.).
Jingle Dancer
By: Cynthia Leitich Smith
This is a story about the Muscogee Nation, their community, sharing,
and respecting elder women (The Seattle Public Library, 2005).
Less Than Half, More than Whole
By: Kathleen Lacapa
When Tony notices that his skin is darker than some, but lighter than
others, he strives to understand who he is; it is his Native American
grandfather who helps him see that Tony is more than whole (The
Seattle Public Library, 2005).
A Man Called Raven
By: Richard Van Camp
This is a tale of the raven, set in the Pacific Northwest Native tradition
(The Seattle Public Library, 2005).
Muskrat Will Be Swimming
By: Cheryl Savageau
Jeannie, a young Native American girl, has been labeled a "lake rat"
by her misunderstanding classmates. Although she tries to explain
the beauty she sees in nature, they continue to ostracize her, and she
eventually gives up, until her grandfather shares insightful advice to
help her understand just how special she truly is (The Seattle Public
Library, 2005).
Neekna and Chemai
By: Jeannette (Okanagan) Armstrong
Part of the "We are the People" series, this is the story of two little
girls growing up in the Okanagan Valley before the white people
came (Oyate, n.d.).
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Seasons of the Circle: a Native American Year
By:Joseph Bruchac
This book illustrates activities of various Native American people in
each month of the year, from Maliseet hunters following moose tracks
in the snow in January to a Lakota eider's winter tales during a cold
December evening (The Seattle Public Library, 2005).
She Who Watches
By: Willa Holmes
This is a collection of short, illustrated native tales. One of the tales
transcends from the petroglyph "She Who Watches", scratched into a
pillar of rock overlooking the Columbia River (Amazon Books, 2005).
SkySisters
By: Jan Waboose
Two Ojibway sisters walk into the night to see the SkySpirits-the
Northern Lights play across the sky (The Seattle Public Library,
2005).
The Wish Wind
By: Peter Eyvindson
When Boy complains, and wishes that he was in another time and
place altogether, Wish Wind grants him his wish, along with a lesson
(Oyate, n.d.).
REALISTIC FICTION:

Daughter of Suqua
By: Diane Johnston Hamm
Ten-year-old Ida Bowen worries over the fate of her Puget Sound
Suquamish tribe during the early 1900s (The Seattle Public Library,
2005).
Enchanted Runner
By: Kimberly Griffiths Little
Kendall, half Anglo and half Ancoma, discovers his heritage and
destiny as a runner when he stays with his great-grandfather at his
pueblo in New Mexico for the summer (The Seattle Public Library,
2005).
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Grandmother's Dreamcatcher
By: Becky R. McCain
While Kimmy, a Chippewa Indian child, stays with her Grandmother,
she finds herself having bad dreams, until Grandmother tells her the
legend of the dreamcatcher (The Seattle Public Library, 2005).
Grandmother, Grandfather, and Old Wolf
Edited by: Clifford E. Trafzer
This compilation of oral traditions consists of Tamanwit Ku Sukat and
Traditional Native American narratives from the Columbia Plateau
(Amazon Books, 2005).
The Heart of a Chief
By: Joseph Bruchac
Revealing some of the harsh realities dealt with today by Native
Americans, this is the story of Chris, an eleven-year-old Penacook
Indian boy. Join him as he faces his father's alcoholism, a
controversy about a casino on tribal lands, prejudice, and the lessons
he learns while taking a stand (The Seattle Public Library, 2005).
Longwalker's Journey: A Novel of the Choctaw Trail of Tears
By: Beatrice Orcutt Harrell
After being evicted from their homelands in Mississippi, Minko and
the other Choctaw journey to newly established territory in Oklahoma.
Along the way, Minko earns the name, "Longwalker," as he and his
father endure terrible hardships on their journey from Mississippi to
Oklahoma (The Seattle Public Library, 2005).
Music From a Place Called Half Moon
By: Jerrie Oughton
Edie Jo Houp lives in a small town called Half Moon, North Carolina,
during the 1950s. Edie Jo is not sure about her father's controversial
suggestion that Native children be invited to participate in the
Vacation Bible School program at the Vine Street Baptist Church. But
a slowly-developing friendship with a boy named Cherokee Fish
brings her new perspective (The Seattle Public Library, 2005).
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Our Tellings: Interior Salish Stories of the Nlhalkapmx People
Compiled and Edited by: Darwin Hanna and Mamie Henry
Passed down from generation to generation, this book is a
compilation of oral narratives gathered from elders (Amazon Books,
2005).
Rain Is Not My Indian Name
By: Cynthia Leitich Smith
After Cassidy Rain Berghoff's best friend passes away, she shuts
herself off from the world; that is, until her aunt's Indian camp needs
her help (The Seattle Public Library, 2005).
Revolutions of the Heart
By: Marsha Qualey
After Cory's mother dies, she encounters racism when she begins
dating Mac, an Ojibwe-Cree (The Seattle Public Library, 2005).
When Beaver Was Very Great: Stories to Live By
By: Anne M. Dunn
This collection of legends, modern stories and poems are brimming
with insight, beauty and strength (Oyate, n.d.).
The Year of Miss Agnes
By: Kirkpatrick Hill
When Miss Agnes arrives in the Athabascan village of Alaska in
1948, the one-room schoolhouse on the Alaskan frontier will never be
the same! (The Seattle Public Library, 2005).

NONFICTION:

Dancing Colors: Paths of Native American Women
By: Laine Thom
This book contains vivid color photographs of clothing and objects
worn and made by Native American women; also included are four
legends about strong and exceptional native women (Amazon Books,
2005).
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Growing Up Native American
Edited by: Patricia Riley
This book is a collection of short stories, written by twenty-two
American authors. The common theme revolves around a
recollection of these authors' childhoods in their native land, and their
stories of oppression and survival (Amazon Books, 2005).
Just Talking About Ourselves: Voices of Our Youth
By: Marlena Dolan
Stories, poetry and visual art by Native young people-full of
strength, truth and courage, with a reflection of the often harsh
realities of Natives' lives (Oyate, n.d.).
Shooting Back from the Reservation
By: Jim Hubbard
Children from reservations in Arizona, Minnesota, New Mexico, South
Dakota and Wisconsin give the reader a camera's-eye view of their
lives (Oyate, n.d.).
Voices of Wisdom: Hawaiian Elders Speak
By: MJ Harden
In this book, twenty-four Hawaiians are interviewed, with their bits of
wisdom and past experiences captured in both photo form and the
written explanations of the cultural richness of their own lives
(Amazon Books, 2005).
Where There Is No Name for Art: Art and Voices of the Children of
Santa Clara, San ldelfonso, San Juan, Pojoaque, and Nambe
Pueblos
By: Bruce Hucko
This book is the art work of children around the ages of thirteen and
fourteen. They were given encouragement, art materials, space to
create ... and a voice (Oyate, n.d.).
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ASIAN AMERICAN/ PACIFIC ISLANDER

PICTURE BOOKS:
Allison
By: Allen Say
Through trying on a kimono and befriending a stray cat, Allison
comes to find that there are many ways to create a family (The
Seattle Public Library, 2005).
Bon Odori Dancer
By: Karen Kawaamoto McCoy
Keiko faces a struggle when she decides she wants to perform
traditional Japanese dances at the Obon festival-she is just not
naturally graceful! (Amazon Books, 2005).
The Colors of Us
By: Karen Hatz
When Lena decides to paint, her artist mother asks her which color of
brown she will use; together, they walk through the many shades of
brown that exist all around them (Amazon Books, 2005).
Dumpling Soup
By Jama Kim Rattigan
Marisa, living in Hawaii, shares her enjoyment in preparing dumplings
with her Chinese, Korean, Japanese and White family for their
celebration of the New Year (The Seattle Public Library, 2005).
Grandfather Counts
By: Andrea Cheng
When Helen's grandfather first comes to live with her family, she is
frustrated at his inability to speak English and her inability to speak
Chinese (The Seattle Public Library, 2005).
I Love You Like Crazy Cakes
By: Rose A. Lewis
A woman describes how she went to China to adopt a special baby
girl. Based on the author's own experiences (The Seattle Public
Library, 2005).
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Jin Woo
By: Eve Bunting
After Davey's parents adopt a new adopted brother from Korea, he
realizes his parents still love him, and decides that having a baby
brother will be fine (The Seattle Public Library, 2005).
Journey Home
By: Lawrence McKay, Jr.
Mai accompanies her mother on a journey from the U.S. to Vietnam
to search for her mother's birth family (The Seattle Public Library,
2005).
So Far From the Sea
By: Eve Bunting
Seven-year-old Laura leaves a special symbol at her grandfather's
grave at the Manzanar War Relocation Center (The Seattle Public
Library, 2005).

Tree of Cranes
By: Allen Say
A Japanese boy learns of Christmas when his mother decorates a
pine tree with paper cranes as she did in California (The Seattle
Public Library, 2005).
Two Mrs. Gibsons
By: Toyomi Igus
A young girl celebrates her Japanese-American mother and her
African-American grandmother, both Mrs. Gibsons (The Seattle
Public Library, 2005).
Umbrella
By: Taro Yashima
Momo eagerly awaits a rainy day so she can use her red boots and
umbrella (The Seattle Public Library, 2005).
Yoko
By: Rosemary Wells
At school, everybody brings peanut butter and jelly for lunch-except
Yoko, who brings sushi to school for her lunch. Her classmates don't
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think it looks very tasty-until they try it for themselves (The Seattle
Public Library, 2005).

REALISTIC FICTION:
Black Mirror
By: Nancy Werlin
Frances has always felt isolated at her New England prep school, but
even more so when her brother dies in a drug-related incident.
Frances joins the social services charity her brother belonged to, and
realizes how little she really knew about her brother (The Seattle
Public Library, 2005).
Fishing Sunday
By: Tony Johnston
A boy is embarrassed by his grandfather's old ways, enduring his
humiliation on their Sunday fishing trips, until he sees him in a new
light during a fishing trip (The Seattle Public Library, 2005).
Flowers from Mariko
By: Rick Noguchi
Mariko, a Japanese-American girl whose family has suffered through
three years in an internment camp, plants a garden to raise their
spirits (The Seattle Public Library, 2005).
Heroes
By: Ken Mochizuki
When he is being taunted, a Japanese-American boy calls on his
father and uncle to show his friends who true war heroes are
(Amazon Books, 2005).
If It Hadn't Been for Yoon Jun
By: Marie G. Lee
Popular seventh grader, Alice Larsen, reluctantly forms a friendship
with a new student from Korea and comes to appreciate her own
Korean heritage (The Seattle Public Library, 2005).
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A Jar of Dreams
By: Yoshiko Uchida
11-year old Rinko and her family live in California during the
Depression and struggle against prejudice with spirit and
determination (Amazon Books, 2005).
The Journal of Ben Uchida
By: Barry Denenberg
Ben Uchida, a twelve-year-old living during World War II, keeps a
journal of his experiences in the Mirror Lake Internment Camp (The
Seattle Public Library, 2005).
Kim/Kimi
By: Hadley Irwin
Although Kim has a good relationship with her mother and her new
stepfamily, Kim feels the need to find answers about the Japanese
American side of her family she never knew (Amazon Books, 2005).
Ruby Lu, Brave and True
By: Lenore Look
Ruby Lu attends Chinese school, spends time with her baby brother,
and performs magic tricks; set in Seattle (The Seattle Public Library,
2005).
Sachiko Means Happiness
By: Kimiko Sakai
Sachiko learns to accept her grandmother's changes as she deals
with Alzheimer's Disease (The Seattle Public Library, 2005).
Tae's Sonata
By: Haemi Balgassi
Tae finds herself experiencing some new feelings when she is
assigned to do a school report on South Korea with a popular guy in
her class (Amazon Books, 2005).
Talent Night
By: Jean Okimoto
As he aspires to be a rap musician and win the affections of a girl,
Rodney, a Japanese American, learns about his heritage and the
importance of being true to oneself (Amazon Books, 2005).
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Thief Of Hearts
By: Laurence Yep
Stacy, whose mother is Chinese and father is White, is asked to
befriend a new Chinese immigrant. In their immediate dislike of one
another, Stacy finds that she learns a lot about life and who she is
(The Seattle Public Library, 2005).
Under the Blood-Red Sun
By: Graham Salisbury
Tomikazu's life in Hawaii takes on a drastic change after the bombing
of Pearl Harbor (The Seattle Public Library, 2005).
Whale Talk
By: Chris Crutcher
Jones is a black Eurasian whose biological mother abandoned him in
large part due to the influence of drugs, but he now lives with
wonderful white hippie parents (The Seattle Public Library, 2005).
When My Name Was Keoko
By: Linda Sue Park
With fear, but maintaining their pride, a brother and sister face the
increasingly oppressive occupation of Korea by Japan during World
War II (The Seattle Public Library, 2005).
Yoshiko and the Foreigner
By: Mimi Little
Two young people from opposite sides of the world bridge their
differences to form a lasting friendship (The Seattle Public Library,
2005).
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HISPANIC/ LATINO
PICTURE BOOKS:
A Bear for Miguel
By: Elaine Marie Alphin
A young girl in El Salvador goes to the market with her father and
helps her family obtain necessities by trading a precious item of her
own (The Seattle Public Library, 2005).
Chato's Kitchen
By: Gary Soto
Chato the cat prepares all kinds of good food: fajitas, frijoles, salsa,
enchiladas, etc., in order to get the "ratoncitos," little mice, who have
moved into the barrio, to come to his house (The Seattle Public
Library, 2005).
The Colors of Us
By: Karen Hatz
When Lena decides to paint, her artist mother asks her which color of
brown she will use; together, they walk through the many shades of
brown that exist all around them (Amazon Books, 2005).
I Love Saturdays y Domingos
By: Alma Flor Ada
A young girl shares her pattern of alternating weekends with her
Mexican-American grandparents and her Euro-American
grandparents (The Seattle Public Library, 2005).
Home at Last
By: Susan Middleton Elya
When she and her family move from Mexico to the United States,
eight-year-old Ana adjusts just fine! But her mother has a more
difficult time, and it is Ana's job to help her out (The Seattle Public
Library, 2005).
Jalapeno Bagels
By: Natasha Wing
Pablo gets to choose something to share with his classmates for
International Day. Eventually, he decides on his family's specialty
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from their bakery-jalapeno bagels (The Seattle Public Library,
2005).
Liliana's Grandmothers
By: Leyla Torres
Liliana has two grandmothers-one who lives down the street, and
one in a different country! (The Seattle Public Library, 2005).
A New Barker in the House
By: Tomie dePaola
When two twins find that their adopted 3-year-old brother Marcos
speaks only Spanish, the family works together to teach each other a
new language (The Seattle Public Library, 2005).
Over the Moon: An Adoption Tale
By: Karen Katz
A family celebrates the good news when they hear it's time to pick up
their newest member; inspired by the author and her husband's trip to
Central America to adopt their daughter, Lena (The Seattle Public
Library, 2005).
REALISTIC FICTION:
Any Small Goodness
By: Tony Johnston
Arturo shares all kinds of experiences living in the barrio of East Los
Angeles with his family and friends, from championing the school
librarian to starting their own gang (Amazon Books, 2005).
Baseball in April and Other Stories
By: Gary Soto
This book is a collection of eleven short stories focusing on the
everyday adventures of Hispanic young people growing up in Fresno,
California (The Seattle Public Library, 2005).
Chucaro : Wild Pony of the Pampa
By: Francis Kalnay
This story highlights the adventures of a boy and his pony on the
Argentine Pampa, sharing actual facts about the gauchos who work
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on the pampas of South America and their way of life (The Seattle
Public Library, 2005).

Esperanza Rising
By: Pam Munoz Ryan
Just as Esperanza is celebrating her thirteenth birthday, her world
falls apart. Following the death of her father, she and her mother are
forced to flee their beautiful home in Mexico for California's harsh,
rugged way of life, where she has more responsibility than she ever
wanted (Amazon Books, 2005).
How Tia Lola Came to Visit Stay
By: Julie Alvarez
When ten-year-old Miguel's colorful aunt, Tia Lola, comes to visit
from the Dominican Republic, he is at first very embarrassed by her
different ways; over time, he learns a lot from her-including how to
love her (The Seattle Public Library, 2005).
In the Shade of the Nispero Tree
By: Carmen Bernier-Grand
Nine-year-old Teresa finds herself caught in the middle when her
mother wants her to attend an exclusive school, and her father
doesn't want it for fear she'll become a snob. When she agrees with
her mother, she finds herself losing her dearest friends (The Seattle
Public Library, 2005).
The Jumping Tree
By: Rene Saldana
Growing up in Nuevo Pe-itas, Texas, Rey, a Mexican American living
with his close-knit family, finds that although they keep close ties with
their family just across the border, they are faced with very different
opportunities (The Seattle Public Library, 2005).
Mama Does the Mambo
By: Katherine Leiner
After the death of her Papa, Sophia fears that her Mama will never
find another dancing partner for Carnival (Amazon Books, 2005).
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My Land Sings: Stories from the Rio Grande
By: Rudolfo A. Anaya
A collection of ten original and traditional stories originating in the Rio
Grande Valley of New Mexico (The Seattle Public Library, 2005).
Petty Crimes
By: Gary Soto
A collection of short stories about Mexican American youth growing
up in California's Central Valley, finding their place in a world
sometimes ruled by gangs (The Seattle Public Library, 2005).
NONFICTION:

Growing Up Chicana/a
Edited by: Tiffany Ana Lopez
This book is a collection of short stories, written by twenty Chicana/o
authors. The common theme revolves around Mexican Americans
growing up and searching for identity in America (Amazon Books,
2005).
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STUDENT
ACTIVITIES

TO BE REMOVED AND PLACED
SEPARATELY AS A CLASSROOM
RESOURCE FOR STUDENTS
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STUDENT WORKSHEETS/ ACTIVITIES
The following worksheets are to be included as part of the bibliotherapy
notebook in the classroom. These activities accompany the books suggested in
the textsets, but are completely optional for use. Below is a summary of each
activity:
•

The first worksheet utilizes journaling in the form of question
answering as an exercise to accompany the book(s) being read.

•

The second worksheet utilizes journaling as a form of question
formulating, to be followed up by a counselor visit following the
reading of the chosen book(s).

•

The third worksheet utilizes art as a bibliotherapeutic tool to
accompany the reading.

•

The fourth worksheet suggests a play-writing activity for the student
to express feelings and/or solutions that may have arisen from the
reading.

•

The fifth worksheet includes guidelines for book writing to
accompany the reading of a book.

•

The sixth worksheet utilizes a chart for student reflection.

•

The seventh worksheet utilizes the dual bio poem method for
reflectively responding to the bibliotherapy book.

•

The eighth worksheet is a solutions list method for reflection on the
reading.
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•

The ninth worksheet guides the student through the creation of his
or her own fictional character paralleling their reading and/or issue.

•

The tenth worksheet utilizes poetry as a reflective tool to the
student's issue.

•

The eleventh worksheet uses a Venn diagram to compare the
student with the character, whose situation may or may not reflect
his or her own.

•

The twelfth worksheet guides students in writing a different ending
to the book he or she has just completed.

•

The thirteenth worksheet outlines the process of creating a sequel
to the book he or she has just completed.

•

The fourteenth worksheet deals solely with emotions the student
may have encountered while reading the book.

•

The fifteenth worksheet outlines the process of letter writing so that
the student may write a letter to the author.

•

The sixteenth worksheet is a biography/ autobiography, comparing
and contrasting the main character to the student.

•

The seventeenth worksheet assists the student in writing an
interview to the main character, with the option of answering the
questions from the character's point of view.

•

The eighteenth worksheet is the initial outline to the start of a
personal and on-going diary, based on the book the student has
completed.
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•

The nineteenth worksheet asks the student to create a self-portrait
and character portrait, identifying the five most important things in
the student's life as well as the characters' life.

•

The twentieth and final worksheet is a timeline of the student's life,
beginning from birth and going until the student is twenty-one,
asking the student to picture what the future may hold.

These worksheets are referred to as Activities on their templates, because
several of them require other resources to complete rather than just a paper and
pencil. All activities may be broadened, modified, or transferred to other
mediums for completion. Some of the concepts used in the activities were
inspired by Rader and Sittig's book, New Kid in School: Using Literature to Help

Children in Transition, 2003, found in appendix I; aside from the inspiration, each
activity was originally created by the author. The purpose for the various
subcomponents of each activity are based on the three-step processing
methodology of bibliotherapy laid out in the review of the literature. This process
is stated below:
An identified process of bibliotherapy, designed by Donahue and Wong
(2002), includes the following three phases: identification, catharsis and insight.
This model is similar to the therapeutic aspects of the four-stage model, but is
easier for persons within an academic setting to identify with and implement
effectively (Donahue & Wong, 2002).
Identification entails the reader establishing a relationship or connection
with the story character. The purpose of this relationship is to expand the
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perspective of the reader and help them view their situation from different
perspectives. The further purpose of this stage is to allow the reader to realize
that his or her situation or problem is not necessarily a unique or isolated one;
this stage implies for educators and authority figures in general, that if the
student has a significantly unique or detrimental problem, such as suicidal
tendencies, signs of drug use, or indications of depression, bibliotherapy in the
classroom setting alone is not the best route for the student. Instead,
professional help should be sought. If the student does have a more
commonplace problem or situation and is in fact able to identify with the
character and/ or situation in the book, this has been shown to lessen the chance
of the individual viewing his or her situation in a negative manner (Donahue &
Wong, 2002).
Catharsis goes one step further in the reader's relationship or identification
with the story character. In this stage, the student begins to experience
emotional ties with the character, which leads the reader to a better
understanding of the motives and behavioral options available to the fictitious
figure in the story. This may lead to a release of the reader's emotions, thus
facilitating the reader to look for solutions to the story character's problems.
The final stage in this definitive process of bibliotherapy is insight. It is in
this stage that readers acknowledge the fact that the problems they are
experiencing can also be changed. At this point, the reader is able to analyze
the character and situation, developing an opinion on the actions the character
chose to take in dealing with their problems. It is the hope here that if the
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fictitious story character chose a detrimental route for dealing with his or her
problem, the reader will acknowledge this as a negative outcome, and consider
what could have been done better. If the story character chose a feasible and
effective solution, however, it is at this point that the reader can consider how he
or she may also choose a positive measure that may lead to an effective
outcome in the real-life situation. Overall, this will help the reader to analyze his
or her own situations and behaviors; the goal then is that the feelings of control
and ability the reader felt toward the character's situation will transfer to the
individual's real world situation. Thus, "insight may be viewed as maturation from
a sense of helpless submission to that of hopeful objectivity with an expanded
repertoire of behavioral responses to a given situation" (Donahue & Wong, 2002,
p. 169). This model is the foundation for the student activities.
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ACTIVITY 1

JOURNAL ENTRY
WHO IS THE MAIN CHARACTER IN YOUR BOOK?

WHAT PROBLEM(S) DID THIS CHARACTER FACE?

How

How

DID THE CHARACTER RESOLVE THE PROBLEM(S)?

WOULD YOU HAVE RESOLVED THE PROBLEM(s)?

ARE YOU FACING A PROBLEM SIMILAR TO THE MAIN
CHARACTER'S?

YES

NO

IF YOU ANSWERED YES, IN THE SHAPES BELOW, BRAINSTORM
SOME SOLUTIONS TO YOUR PROBLEM. REMEMBER THAT IF YOU NEED SOME
HELP BRAINSTORMING, YOU CAN ALWAYS TALK TO YOUR TEACHER OR COUNSELOR!
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Activity 2

CREATE-A-QUESTION
Choose a character from the book you are reading (or just read),
who you feel you related to the most throughout the story.
Maybe you have found yourself in a situation similar to the
character's, have some of the same characteristics or qualities as
this character, etc.
Now, pretend that you are about to meet this character! In the
circles below, create questions you would ask the character.
Character Name _ _ _ _ _ _ _ _ _ __
Question 1

Question 2

Question 3

Question 4

Now, create answers you think the character might have given.
Answer 1

Answer 2

Answer 3

Answer 4
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Actiuity 4

Based on the plot of the book you just read, write a two-page
play using the format below!

Cast of Characters:

Name: _ _ _ _ _ __

Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - Name: _ _ _ _ _ __
Characteristics: - - - - - - - - - - - - - - - - - - - - - -

117

Actiuity 4 Continued

SETTING

PLOT
Beginning:

Conflict/ Problem:

ClimaH/ Turning Point:

Resolution:
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Actiuity 4 Continued

MY PLAY:

TITLE:
DI RLOGUE:
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Activity 5
HOW TO BE AN AUTHOR ...
Chances are. you were probably able to relate to the book you just read
in some way ... whether you see yourself as being sort of like the main
character. or maybe you grew up in a place similar to the place in the
book. or perhaps you have been (or are currently in) a situation like
the one you just read about. Now. it's your turn to write a book based
on the one you just read! It doesn't have to be long, and it doesn't
have to be exactly like the one you.just read. But it should have the
basic elements of a story (as outlined below). Use this worksheet to
write your rough draft, then type it up, decorate the cover, and ta-da!
YOU ARE AN AUTHOR!

Beginning:

Conflict/ Problem:

Climax/ Turning Point:

Resolution:
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Activity 6
Basea on the book you are reacting (or havejust comptetect),
fill in the chart below.

SIMILARITIES

DIFFERENCES

MAIN CHARACTER:

ME:

(name)

(name)
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Activity 7
Dual Bio Poem
My Name

The Character_ _ _ _ _ _ _ _ __

Book

Author _ _ _ _ __

Myself
Name

Four Adjectives

Who feels

Who needs

Who likes

Who would like to _ _ _ _ _ _ _ __

Name

Character
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Activity 8

SOLUTIONS
iVIYBOOK: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
iVIAIN CHARACTER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
PROBLEM(S) THE CHARACTER .FACED IN TI-IE BOOK:

THE CHARACTE~S SOLUTIONS:

MY SOLUTIONS:
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'Activity 10
PO:E'T'JZY
'Based on the Goof you just read or are currently reacfing, create an acrostic yoem.
'First, choose a word that has meaning to you, and that you'd life to write your yoem
a6out. Write it vertica(ly on the (efr: side of your yayer. 'For each fetter of the word,
come uy with a word or yhrase that exyands on it. 'Befow is an examy(e; write your
OW'lf acrostic _poem on the next_pa3e, fee(in3 .free to co for it in, ado(_pictures, whatever!

'.EX'.A.:M.PL'.E PO'.E:M.:
S: Sibling wfio is always foudi

'1: 'lnteresting to watch
S: Sweet-most of tfie time!

'T: 'Toddfor, always moving, y(aying, crying and (augfiing
!E: !Emi(y is fier name!
'R.: 'Rigfit 6y my side, a(( tfie time, always foofing uy to me
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YO'U'R PO!E'M:
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Activity 11
Let's Compare ...
Below, compare the similarities and differences between you and the main
character in the book you just read or are currently reading:

MAIN CHARACTER

Simil::iritiP.s:

ME
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Activity 12

ANEW ENDING ...
You get to create a new ending to the book you just read! Below, briefly summarize the original
ending in the book. Then, create your own ending! You get to choose where you start the
change in the book, and you can end the book in any way you want! Have fun!!!

ORIGINAL ENDING:

YOUR ENDING:
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Activity 13

SEQUEL
Have you ever finished a book and thought, "Oooh ... I have a great
idea for a sequel to this book!"? Well, here's your chance! Based on
the book you just finished, create your own sequel! There is space
below to add new characters, a new setting, tell us what's the same
and different, and an Obltline for the four basic elements to your
story. Have fun!
New Characters·

New Setting·

What's the Same·

What's Different·
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SEQUEL Continued
Beginning·

Conflict/• Problem·

Climax/ Turning Point·

Resolution-
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Ac!:ivii::y 15
A LETTER TO THE AUTHOR ...
Ae you read any book, you tnay wonder what -!:he author wae thinking
ae he or ehe wrote i-1:. The cool thing about -!:ha-!: ie: you don'-!: have
-1:o jue-1: wonder ... of-1:en-1:itnee, you can actually find -!:he au-1:hor'e
addreee and wri-1:e -1:o hitn or her!
To e-1:ar-1: off, go -1:o: WWW .yahooligctns.com. In -!:he etnp-1:y box
next -1:o -!:he word "Search," -1:ype in -!:he natne of your author.
Of-1:en-l:itnee, au-1:hore have -!:heir own webpage wi-1:h an addreee you
can uee -1:o wri-1:e -1:hetn a le-1:-1:er.
If you can'-!: find anything on -!:hie webpage, -1:ry
www.kidsbooksh6lf.com. Under "Fun 5-1:uff," click on "Write
-1:o Au-1:hore." You'll have -1:o look a-1: -!:he back of your book or -!:he
ineide flap -1:o find ou-1: which publiehing company publiehed your
book-all you have -1:o do ie pu-1: -!:he au-1:hor'e natne, along with -!:he
publieher'e addreee, and you can eend -!:he le-1:-1:er! On -!:he following
page, you will find -!:he proper fortna-1: for writing -!:he le-1:-1:er.
Enjoy!!
Poeeible q_uee-1:ione -1:o aek tny author:
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Date: _ _ _ _ __

My address here:

Dear (author's natne here),

My natne is (your natne here), and I've just finished reading your
book, (title of book here). I had sotne q_uestions I wanted to ask you
regarding this book. The first q_uestion is, (your first q_uestion
here)
The second q_uestion I had for you was (second q_uestion here).
I also thought (here, you can make a cotntnent, cotnplitnent or
observation about the book).
Thank you for reading tny letter; I hope to hear frotn you soon!

Sincerely,

(Your natne here)
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Activity 16

LET'S COMPARE
Sometimes when we read a book, it seems like we have a lot in common with the
character! To really see how similar or different you are to the main character in the
book you're reading or have just finished, you can compare and contrast some basic
elements of who you are. Below is just the format for doing that!!

ME
N ame:
A ge:

G ender:

H air color:
Eye color:
H eight:

N umber of siblings:
Pets:
Likes:

Dislikes:

Favorite subject in school:

Hopes and dreams:

Situations:

Worries:

I

MAIN CHARACTER
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Activity 17
AN INTERVIEW WITH THE STAR
Using the main character from the book you are reading or have
just finished, write five questions you would ask him or her if you
were given an opportunity to conduct an interview. If you
wanted, after you create your questions, you could even pretend

you are the charac::ter and answer them!
INTERVIEW QUESTIONS

1.

2.

3.

4.

5.
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'I:>F..'fli:t 'I:>!;f[J:t~

~ometlmes the hest WffY to tll'press your £ee!lr.,~s ,nd re,!!y underst,nd your
thou~ts ls to write them down on , re~u!n h,sls. F.;,er., better, It ls
sometimes he!pfo! to rebte to , hook or chn,cter, look ,t their sltu,tlor.,,
gr.,c;f compne It to your own. 1'.he next £eW p,~es ne gr., opportur.,lty for you
to stnt dolD~ just th,t. 1'.here ls no pm!cu!n thlD~ you hg;,e to write... th,t
IS UJ'l t~ y~ul
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Activity 19

SELF PORTRAI1'

Using whichever medium you prefer, create a self-portrait on
the following page. In the center of the page, draw or paint your
face from the shoulders up. Surrounding your face, draw or paint
the five things that are most important to you-this can be family,
friends, an object with special meaning, etc.
On the following page, create another portrait. This time,
make a character portrait that matches the main character in the
book you are currently reading or have just finished. For the main
character, draw or paint his or her face, surrounding it with the five
most important aspects of his or her life, according to what you have
read in the book.
Then, compare the two. Are there any similarities in your
physical features? Are your priorities similar? Why or why not?
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Activity 19

SELF PORTRAIT
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Aclivily 19

CHARACTER PORTRAIT
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Activity 20
On the following two pages, create a timeline of your life, beginning from
your birth, and going into your future up until the age of twenty-one. For
your future, use your imagination, and ask yourself where you plan on living,
what you plan on doing, what your goals are, etc.

BIRTH

THREE YEARS

SIX YEARS

NINE YEARS

143
TWELVE YEARS

FIFTEEN YEARS

EIGHTEEN YEARS

TWENTY-ONE YEARS
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Chapter Five
SUMMARY
The purpose of this project is to provide a resource for students and
teachers, grades four through eight. The social and emotional needs as well as
the everyday obstacles faced by early adolescents demand resources, advocacy
and tools; bibliotherapy provides such a medium for teachers to give their
students.
Bibliotherapy is a technique that has been used widely by clinical
psychologists, and is now more frequently being utilized by teachers. The
benefits of bibliotherapy have been successfully shown in studies (Pardeck,
1994). This guide is designed to inform teachers of the potential uses of
bibliotherapy, and to assist them in non-intrusively introducing the tool into their
classrooms by supplying their in-class library with a copy of the textsets and
worksheets/ activities.
CONCLUSIONS
After investigating the uses and successes of bibliotherapy, as well as its
potential applicability in the classroom, it was noted that there is, in fact, a need
for a comprehensive classroom guide. The research available supports the
implementation of such a guide, while noting that severe psychological needs of
students cannot be remedied through bibliotherapy alone. Bibliotherapy is a
valuable and efficacious tool that can and should be used on a multitude of
levels.
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RECOMMENDATIONS
It is recommended that chapters one, two, three and five of this project be
set aside for teacher reference, knowledge and support. The criteria guide and
teacher letter found in chapter four are also teacher references to be utilized for
the purchasing and recommending of specific books for specific children. The
annotated text sets and student worksheets should be put in a binder and placed
out for student usage. Each book is summarized, and every activity is designed
with specific instructions.
A further recommendation regarding bibliotherapy is in relation to further
research in the field. There is no evidence of educational journaling of
application and long-term impact of the in-class use of bibliotherapy. It would
behoove educators globally to have contemporary, applicable research in a
sturdy design study setup. One way to accomplish such a task would be to
conduct an in-class, yearlong study on the emotional and social growth of
students. Using the activities, and designing questions based on the specific
adversities of the given group of students, it is recommended that the educator
track any progress as well as regression while implementing this guide in the
classroom.
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